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Marking assessments in
SMART

Introduction

Welcome to marking in SMART.

These guidelines support teachers | kaiako to mark assessments accurately and consistently in
SMART. They are designed to clarify roles, responsibilities, and processes across different
marking scenarios—online assessments, scanned paper-based assessments, and fully manual
marking—so that results are reliable and ready for reporting within required timeframes. The
Guideline is both generic for all assessments, and specific to writing | tuhituhi.

SMART uses automated and Al-assisted marking tools to streamline marking and reduce teacher |
kaiako workload, particularly for short-answer items and extended writing. While these tools can
provide significant efficiency gains, they do not replace teacher | kaiako professional judgement.
Instead, in writing | tuhituhi Al-suggested scores are intended as informed starting points that
require considered review, confirmation, or adjustment by teachers | kaiako using the published
marking rubrics and the year-by-year exemplars (found on Tahdrangi).

By following these guidelines, teachers | kaiako can be confident that marking decisions are
grounded in evidence from each student’s | mokopuna work, aligned with curriculum expectations,
and applied consistently across learners. This ensures that assessment outcomes are trustworthy,
pedagogically sound, and accurately reflect what each student | mokopuna has demonstrated
under assessment conditions.

There are several scenarios in which marking an assessment in SMART can happen. You may
wish to jump straight to sections that are relevant for your situation.

1. The assessment takes place online and SMART automatically marks both short answer
and extended writing items. Note: even in this scenario there may be reasons why Al-
marking is not successful for extended writing. More information on this is included in this
document.

2. The assessment is paper-based, and you scan the completed assessments and send to
SMART for marking.

3. The assessment is paper-based, and you mark manually but want to record the results in
SMART and access the reports.

Each of these scenarios is addressed in the following sections:

e Section 1: Marking an online assessment in SMART
e Section 2: Navigating Marking in SMART
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Section 1: Marking an online assessment in
SMART

When assessments are taken online in SMART, the marking is completed automatically by the
system. This scenario provides the fastest pathway from assessment completion to reporting, while
still requiring teacher | kaiako oversight for extended writing responses.

What is auto-marked

For online assessments, SMART automatically marks all short answer items. This includes:
e Reading and Panui
e Mathematics and Pangarau

e Short answer writing items (NZC only)

These assessments consist entirely of short answer questions and therefore do not require any
teacher | kaiako marking input once students | mokopuna have submitted their assessment.

For these assessments:
e results are available as soon as the assessment session is closed
e no review or submission action is required by the teacher | kaiako

o results flow directly into reporting once available.

Marking compositions in online assessments

Online writing assessments include one extended piece of writing which is marked using Al-
assisted marking.

e NZC extended writing assessments use Vantage machine marking

e TMOoA tuhituhi uses Vision Marker (one tuhituhi response Tau 3-5, two from Tau 6-10)

The relevant marking rubric is applied and produces Al-suggested scores for each criterion.

Teacher | kaiako role in Al-assisted marking

Teacher | kaiako input is essential for all extended writing responses. Teachers | kaiako must:
e review each Al-suggested score
e confirm scores where they align with the evidence
e adjust scores where required using the evidence in the student | mokopuna response

e submit the final scores in SMART.

Al suggestions are not final results. Teacher | kaiako confirmation of the scores ensures that
marking is consistent, pedagogically sound, and aligned with the rubric.
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When Al may not produce a score

In some cases, Al may be unable to confidently score an extended writing response. These
responses are flagged for teacher | kaiako marking.

Common reasons include:
e very brief responses
e unclear or inconsistent meaning
o Off topic content
e repetition or copied text

e handwriting or formatting issues (for scanned scripts).
Flagging indicates that human judgement is required, not that the response is invalid.

Flagged responses must be:
o Fully reviewed by the teacher | kaiako

e Marked against the rubric (visit Tahdrangi for guidance on marking or reviewing writing
using the Rubric in SMART)

o Considered against the appropriate exemplar (NZC only, found on Tahdrangi)

e Entered and submitted in SMART

Teacher | kaiako actions summary

For online assessments, teachers | kaiako are required to:
e ensure all students | mokopuna submit assessments within the assessment window
e close the assessment session
e review and submit extended writing scores

e ensure all required marking is completed by the end of the assessment window.

No scoring or data entry is required for short answer items.
Marking scanned paper-based assessments in SMART

Paper-based assessments can be marked and processed within SMART by scanning student |
mokopuna responses into the system. This approach allows teachers | kaiako to benefit from
SMART’s marking workflows, including Al-assisted or machine marking while maintaining flexibility
for schools | kura and students | mokopuna to use paper-based assessments.

When paper-based assessments are scanned to SMART, the system treats them in a similar way
to online assessments. Short answer items will be automarked, and extended writing responses
will receive Al-suggested scores. Teachers | kaiako remain responsible for reviewing all results
and confirming or adjusting scores as required.
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Scanning paper-based assessments to SMART

To enable marking in SMART, completed paper assessments must be scanned and uploaded
according to the SMART scanning requirements. Clear, complete scans are essential for accurate
processing. Schools | kura should ensure that:

e all pages are included and in the correct order
o student | mokopuna identification details and QR codes are clearly visible
e handwriting is as legible as possible

e scans are free from shadows, blurring, or page cut-offs.

Information on scanning requirements and upload processes is provided in the separate SMART
Marking and Reporting Module guidance available on Tahdrangi.

How SMART processes scanned assessments

Once uploaded:

e short answer items are automatically marked where SMART can confidently recognise
student | mokopuna responses. Some responses may be flagged for teacher review.

o extended writing responses are analysed using Al-assisted or machine marking tools
(Vantage for NZC and Vision Marker for TMoA)

e where Al can generate a score, an Al-suggested score appears for each criterion (slider)

e where Al cannot confidently score a response, the assessment is flagged for teacher |
kaiako review.

Flagging is expected and does not indicate a problem with the assessment or the student’s |
mokopuna work. It simply means that automated marking is not appropriate and that teacher |
kaiako marking is required.

Teacher | kaiako review and marking responsibilities for writing

All scanned paper-based assessments require teacher | kaiako oversight. Teachers | kaiako must:

o review the Al-suggested scores against the rubric, then use the relevant exemplars/rubrics
to confirm or refine the scores for the student’s | mokopuna work.

e confirm scores where they accurately reflect the evidence
o adjust scores where the evidence supports a different judgement

o fully mark any responses that are flagged and unscored.

Teachers | kaiako should base decisions solely on the evidence contained in the scanned
response and the published marking rubric, using professional judgement to ensure consistency.
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Limitations of Al-assisted marking for paper-based assessments

Al-assisted or machine marking of scanned scripts may be limited when:
e handwriting is unclear or inconsistent
e responses are very brief
o students | mokopuna have written outside expected response areas

o spelling, syntax, or layout makes meaning difficult to interpret

In these situations, SMART will flag an issue and prompt teachers | kaiako to complete the marking
process manually within the system.

Fully manual marking

If scanning is not possible or appropriate, teachers | kaiako may choose to mark paper-based
assessments entirely offline and then record results directly in SMART. This process is explained
in the following section.

Manual marking of paper-based assessments and recording results in
SMART

In some situations, teachers | kaiako may choose to mark paper-based assessments manually
outside of SMART and then record the results in SMART in order to access analysis and reporting
features. This approach may be used when scanning is not possible or practical, or when schools |
kura prefer to complete marking offline.

When assessments are marked manually, SMART is used solely as the system of record for
student | mokopuna results. Teachers | kaiako are responsible for ensuring that marks entered into
SMART accurately reflect the evidence from the student’s | mokopuna paper-based response and
align with the relevant marking rubric. See Appendix 1 for the marking rubrics. These are also
downloadable from Tahdrangi.

When manual marking is required

Manual marking and result entry may be appropriate when:
e assessments have been completed on paper and are not scanned to SMART
o handwriting quality or layout makes automated marking unreliable
e schools | kura choose to complete marking collaboratively or offline

e re-marking or moderation is required before results are finalised.

Regardless of the marking approach used, it is expected that all final results will be entered and
submitted to SMART so that students, teachers | kaiako and schools | kura to have access to a
range of reports and they are included in system analyses.
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Recording marks in SMART

Once marking has been completed on paper, teachers | kaiako record results in SMART by:
1. Logging in to SMART and opening Mark assessments from the Home Page.
2. Selecting the relevant assessment event and student | mokopuna group.
3. Locating each student’s | mokopuna assessment attempt.
4

Entering scores directly into the scoring fields or rubric sliders, based on the evidence in the
paper-based response.

5. Checking that all criterion scores (sliders) are complete.

6. Submitting the results once marking is final.

SMART does not retain paper-based annotations or comments. Any notes used during manual
marking should be kept according to school or kura assessment policies.

Professional judgement and consistency

When entering manually determined scores, teachers | kaiako are expected to:

o use the published marking rubrics (and the year-by-year NZC exemplars) as the basis for
judgement

e base decisions only on the evidence in the student’s | mokopuna response
e apply criteria consistently across all students | mokopuna

e engage in moderation processes where required by the school | kura.

Where multiple teachers | kaiako are marking, schools | kura are encouraged to carry out
moderation before results are entered into SMART to ensure reliability and consistency.

Submission requirements
Manually entered results follow the same submission rules as other marking approaches:
e results must be entered and submitted within the assessment window

e submitted results are final and cannot be edited

e incomplete or unsubmitted results will not be included in reporting.

Teachers | kaiako should ensure sufficient time is allowed for both marking and result entry when
planning assessment administration.
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Key reminder

SMART supports a range of assessment and marking approaches. Whether marking is completed
online, via scanned scripts, or manually on paper, teacher | kaiako professional judgement remains
central. Recording results in SMART ensures that student | mokopuna achievement is captured
accurately and consistently for reporting and analysis.

Reporting and availability of results in 2026
SMART provides teachers with two sets of information following assessments.

The first includes the interim Guttman and Question Summary reports, which are available
immediately. These show how learners responded to different questions, what they got right or
wrong, and provide teachers with an early picture of strengths and learning needs. Teachers can
use this information straight away and do not need to wait for the next set of reports before
adjusting their planning or supporting individual learners.

The second set is the scaled score reports which include information on a student’s | mokopuna
demonstrated practices, gaps and next learning focus.

For Assessment Window 1 in 2026, this process of scaling and equating SMART will take six
weeks to complete, meaning there will be a delay before teachers receive this set of scaled-score
reports. This is a necessary part of establishing a new assessment tool and is the same approach
that was taken when e-asTTle was first introduced. From Term 4 2026 onwards, schools will
receive scaled-score reports without delay.

For Assessment Window 1 in 2026 reporting of results will take place in two stages as shown
below.

Assessment Window 1 Scaling and equating by Detailed Reports available
psychometricians
20 April — 22 May 2026 25 May — 2 July 2026 3 July
Interim Guttman Report and Question Summary Report A range of reports will be
available for teachers | kaiako following close of available with scaled scores
assessment session and all marking completed (for and aligned with New
extended writing) Zealand curricula

Fig 1: Reporting timeline
Immediately following the close of assessment session, teachers | kaiako will have access to:

e Interim Guttman Report

e Question Summary Report
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These interim reports display raw scores only and will be available for reading, writing and maths,
panui, tuhituhi and pangarau. They will be available once:

e Students | mokopuna have submitted their assessments, and

o all required teacher | kaiako marking (extended writing or flagged short answer items) has
been completed.

Following Assessment Window 1:
e Scaling and equating of SMART will be carried out by psychometricians.

e Reports with scaled scores aligned to the NZ Curriculum will become available.

Reports with scaled scores are released once this process is complete (for Assessment 1, 2026,
on 3 July 2026).

For following Assessment Windows, the detailed, scaled scores will be available immediately.
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Section 2: Navigating Marking in SMART

1. Getting started — Finding an assessment to mark

e Loginto SMART and open Mark assessments from the SMART Home Page

Welcome Teacher!

Q Deliver Assessment Session

Fig 2: Teacher | kaiako dashboard/home page

= Te Tahuhu o
E te Matauranga
Miraatry of Egucation

1. Preparation 2. Delivery 3. Marking 4. Reporting
Assessment Resources oo PrintStdent | Akonga Codes ~ Upload Printed Answer Sheets Interim Reports
Class Management Flagged Print Submissions
OO0 Desctat . =y Print Paper Assessments Bt scanne "
s Accessibility Preferences
= .
D Print Answer Sheets : Mark Assessments

Teacher Debbie TD
teacher.debbie@outiook.com

Select event
Y3 Mathematics - Asse.. ~

Mark Assessment

Select an assessment event and a class to view the responses for review.

Groups

All Groups

View responses

Fig 3: Mark Assessment

Auckland Metro College_Room 1_Year 3_2026

Rm1

On the Mark Assessment screen above:

e use the ‘Select event’ dropdown to select the required assessment
o select the ‘Groups’ dropdown and select the required class or group of students |

mokopuna

o select ‘View Responses’ to display the ‘Assessment Responses’ listing for the assessment
and class you have selected.

o select one of these and choose an assessment attempt for review.
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2. Finding a student’s | mokopuna writing to mark — Assessment
Responses page

This page (Fig 4) helps you filter a student’s | mokopuna responses. Follow the steps below to
navigate and use each part of the interface.

Te Tahuhu o
te Métauranga Teacher Debbie  TD
Assessment Responses: TMoA Tuhituhi Example - VM Change solection
PROGRESS F
Pending Review: 4 (100%) Reviewed (Editable): 0 (0%) @ Submitted: 0 (0%) | A Total: 4
PENDING REVIEW @ REVIEWED (EDITABLE) (© SUBMITTED A @
Groups - Items - Search by student name Q B
0 Selected
NAME 4
I Bravo Babot-Test VisionMarker Example Tuhituhi item Rangitoto Year 3 24 A\ This response requires a review. View I C
Charlie Babot-Test VisionMarker Example Tuhituhi ftem Rangitoto Year 3 24 A This response requires a review. View
D
Echo Babot-Test VisionMarker Example Tuhituhi item Rangitoto Year 3 O G an View

I femsperpage: | 0 < [ 1-aora |

Fig 4: Assessment Responses Page

Step 1: Understand the layout

You will see three tabs along the top of the table (A):
o Pending Review shows responses that still need to be reviewed or marked.
o Reviewed (Editable) shows responses you have already reviewed but can still adjust.

o Submitted shows responses that have been finalised and submitted and cannot be
changed.

Select the relevant tab depending on the stage of your marking. For Fig 4, the line under Pending
Review shows it has been selected.

Step 2: Use filters to find student | mokopuna responses

The screen includes several dropdowns and a search bar to help you refine the list of responses
(B):

e Groups dropdown - filter by class group or cohort to view only the students you are
responsible for.

e Questions dropdown - select a specific writing question if the assessment includes multiple
items.

e Search by student | mokopuna name - type a student’s | mokopuna name to quickly locate
an individual response.

These tools help you locate exactly the responses you want to mark or re-check.
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Step 3: Adjusting items per page (Fig 4 — H)

At the bottom right of the table, you can change how many responses display per page (e.g., 20,
50, 100) and you can navigate through the pages. Use this to work at a pace that suits your
workflow.

Step 4: Understanding the table columns (Fig 4)

Each row in this screen represents one student’s | mokopuna response to the selected writing
question. The columns display (C):

a. Student | mokopuna name - the student | mokopuna who submitted the response.
b. Question - the specific writing task completed.

c. Class - the class group assigned to the student | mokopuna.

o

. Suggested score - this may appear filled or contain an Al-flag indicator.

e. Reason flagged - if a response has been flagged by the system, a short explanation
appears here.

Examples (from the screenshot) of Reason flagged are:
o “The response is too brief [for Al] to evaluate meaningfully.”

e “The response primarily repeats or copies the question without adding original
content.” (D)

f. Actions - select View (E) to open the full student | mokopuna response you wish to mark.

Step 5: Bulk selections to save time

Where you are confident in the Al-suggested scoring you can select multiple responses to mark as
reviewed or submit:

e Select multiple responses by checking the responses you wish to select (Fig 4 — )

e Use Mark as reviewed to move them forward in one step.

You can still revisit any response individually.

3. Understanding the Response Review page

When you select View to review a response, the student’s | mokopuna writing will open in a
detailed view — the Response Review page (Fig 5).

This page is designed to give teachers | kaiako everything needed to complete high quality
marking in one place.

By becoming familiar with the page, teachers | kaiako can confidently review and score student |
mokopuna writing in a structured and consistent way.
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Te Tahuhu o
te Matouranga Teacher Debble  TD

" DResponse - shiraj-student-2 8 D | ( markngrubrics ) [ Review Hisory )| E
:ib;‘v"!‘)\m&bl Cc

QUESTION: SCORING A\ Flagged

Please refer to the writing prompt on the left

Overall Score  Reason Flagged

RESPONSE | (Word count: 117) H 0/30 & Theresponse does not address the assigned

topic, please raview

In today’s world many people have different opinion.

Firstly, those who support this idea often highlight the positive impact it can have. It can improve efficiency, create new opportunites, and make processes easler for Content J @|o
people. For example, when systems or approaches are improved, individuals are able to save time and focus on more meaningful tasks. This can lead to better \
outcomes In schools, workplaces and everyday life.
@
° 1 2 3 4 5 6
However there are also Important concems to consider. Some people worry that It may create challenges such as inequality, confusion or unintended consequences
For Instance not everyone may have equal access or understanding, which coule leave some groups at a disadvantage. These concerns are valid and could not be
ignored. Style ‘ 0
G
L]
° 1 2 3 4 5 6
A |
Organization 135 | 0
o
° 1 2 3 4 s 6

Fig 5: Response Review page

The Response Review page is where teachers | kaiako see the prompt, read a student’s |
mokopuna writing response, and confirm or apply marks. Each section of the page has a specific
purpose to help you review effectively.

Navigating the Response Review page

1. Header area

a. Back arrow (Fig 5 A): Located at the top left, this allows you to return to the list of student |
mokopuna responses.

b. Review stage (e.g., “Pending Review”) (Fig 5 B): Indicates the review status of this
response:

e Pending Review — needs marking
» Reviewed (Editable) — marked but still editable
o Submitted — fully finalised
c. Prompt title (Fig 5 C)
Displays the name of the prompt
e. Top-right buttons
e Marking Rubrics (Fig 5 D) — Opens the detailed marking rubric for reference.

» Review History (Fig 5 E) — Shows previous marking actions, useful for moderation or
tracking edits.
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2. Question section (Fig 5 F)

This section displays the full writing prompt exactly as the student | mokopuna saw it.
Use this to:

e revisit what the student | mokopuna was asked to do
o check whether the student | mokopuna addressed all required parts of the task

e ensure marking aligns with task expectations.

3. Student | mokopuna response section

Under the heading Response (Fig 5 G) (Word count: ...) (Fig 5 H), you will see the student’s |
mokopuna full written answer and how many words the student | mokopuna has written.

This area helps you:
e Read the entire response without distractions

o Look for qualities related to content, structure, clarity, organisation, etc.

When reviewing, teachers | kaiako typically:
e Read once for overall impression
e Read again with rubric criteria in mind
e Assess the writing in relation to the relevant exemplars

e Look for evidence of strengths and areas needing improvement

4. Scoring Panel (right side)

The panel on the right is where you see the Al-suggested scores or apply marks using the scoring
sliders.

a. Overall score (Fig 5 |) shows a running total based on the criteria scores assigned.

b. Rubric sliders (Fig 5 J) - each slider corresponds to a marking criterion in the marking
rubric:

e Audience and purpose
o Content development/elaboration
e Structure
e Language use, choice and style
e Writing conventions, grammar, punctuation and spelling
The slider can be adjusted if your review suggests a change is needed. See next section.
Each criterion also displays:
e A number box for precise score entry

e A scale (1-6) based on the Marking Rubric
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4. Reviewing a response for which there is an Al-suggested score

Vantage Al and Vision Marker provide suggested scores where they can. Think of these scores
as helpful starting points. As you review a student’s | mokopuna extended writing response, you
will need to keep in mind that this is one piece of writing, written in limited time and in assessment
conditions. This is not a polished piece of writing written over several sessions, having gone
through the full writing process. Taking account of these constraints, do a quick review of the piece
of writing and the Suggested Scores. If the score does not reflect the evidence you see in the piece
of writing, you will do a more in-depth review.

Remember to base your judgement solely on the evidence contained within this one piece, not
on what you know about the student’s | mokopuna wider capabilities or past performance. You
may notice important aspects the Al has missed—such as culturally nuanced meaning, identity
related expression, or context that you understand because you know the learner—but any
changes you make to the score must be supported by clear evidence in the writing itself. This
ensures every decision is consistent and grounded in what the student | mokopuna has actually
demonstrated in this particular task.

Below is a step-by-step process for reviewing a student’s | mokopuna response with Suggested
Scores.

Step 1 — Read the prompt/question

Familiarise yourself with the prompt the student | mokopuna has chosen so your review stays
aligned. (Fig5 - F)

Step 2 — Read the entire student | mokopuna response

Get a full understanding before reviewing the scoring, noticing the writing skills and practices the
student | mokopuna is demonstrating and what they are not demonstrating. (Fig 5 — G)

Step 3 — Open the Marking Rubric:
Using the Marking Rubrics button (Fig 5 - D) at the top right of the screen, open the rubric.
Step 4 — Consider the Marking Rubric (Fig 6 - A):

Using the rubric identify evidence of key strengths and weaknesses in the student’s | mokopuna
response.
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Marking Rubric X

a
‘Writing to Entertain - Narrative Rubric

Writing Conventions,
Audience and Content Language Use, Grammar,
Purpose Development/Elaboration Choice, and Style  Punctuation and
Spelling

How well the

How well the
narrative

narrative guides the How well the narrative
reader through real How well the narrative demonstrates a

or imagined develops real o imagined  cohesive structure,
experiences, experiences/events; conveys a clear
establishes the integrates narrative ssequence of events
setting and reveals elements, such as character, that leads to a

the setting, resolution or

thoughts and plan, action and resolution; conclusion, and shows

appropriate to the  narrative
audience, demonstrates
demonstrates control of writing
effective control of conventions,
language, uses  grammar,
precise, descriptive punctuation, and
‘words and sensory spelling.

and figurative

feelings, and uses narrative how different parts of
demonstrates techniques (e.g., dialogue, the narrative connect
understanding of  description, narration, by using

audience and and/or i iti inki
purpose, and words or phrases.
completes the task.

language, and uses
varied sentence
structure.

Demonstrates an
insightful, in-depth Demonstrates
understanding of highly effective

Fig 6 — The Marking Rubric

When you open the rubric (Fig 6 — A) using the Marking Rubrics button (Fig 6 - B), you will no
longer be able to fully see the question or the response, but you will still be able to see the sliders,
scores and overall score Fig 6 — C). See the full rubrics in Appendix 1.

Step 5 — Consider the writing in relation to the relevant exemplars

Compare the student’s writing with the relevant year level exemplars to judge which scored piece
of writing it most closely aligns with.

Step 6 — Check the sliders and overall score

Consider whether the Al-suggested scores reflect the evidence you see in the student’s |
mokopuna writing and align with rubric and exemplar expectations. (Fig 6 — C, D).

If yes:
Step 7 — Ready to Submit scores (Fig 7 — A)

If the scores are final:

o Click the Submit & Next button at the bottom right of the screen if you plan to mark
another student’s | mokopuna writing.
¢ Click Submit & Exit if you are not planning to mark further responses right now.
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Content ( Modified |

4 Step 8 — Not ready to Submit scores?

o . » s ’ s «| If you are not ready to submit the scores, (for example, you
want someone else to check them first or your school | kura
plans to do moderation) leave the sliders as they are, and
@ use the Back Arrow (Fig 5 — A) to go to the next response.

0 1 2 3 4 5 6

Style Modified | | 4

Organization ( Modified |

s || Do not Submit if you might want to make changes to the
s " ¢ | scores in the future. Once submitted you will not be able
i ? 2 2 ; ' s| to change the score.

Focus | & Modified \‘ 4

If no:

Step 9 — Adjust the scores

Conven tions | Modified | | 4

Use the sliders on the right-hand scoring panel to adjust the
5 - X . ] . .| marks for any dimensions requiring change (Fig 7 — B). Your
changes will be recorded in the Review History (Fig 7 — E)

B|| Step 10 — Leave a comment (Fig7 — C)

Leave a comment to explain your reasons for any change to
the score. These comments are for internal use only and
don’t appear in the students’ | mokopuna reports.

MARK AS REVIEWED & NEXT

MARK AS REVIEWED & EXIT A

Fig 7 — Scoring sliders
Step 11: Ready to Submit scores now? (Fig 7 — A)

If the scores are final

e Click the Submit & Next button at the bottom right of the screen if you are ready to submit
the scores and plan to continue to mark another student’s | mokopuna writing.
e Click Submit & Exit if this is the last piece of writing you will mark in this session.

Step 12: Not ready to Submit scores?

If you are not ready to submit the scores, (for example, you want someone else to check them first
or your school | kura plans to do moderation) leave the sliders as they are and use the Back Arrow
(Fig 5 — A) to go to the next response or exit and you will be prompted to save. This will save it but
not submit it.

In summary:
1. read the mokopuna response

2. check the suggested score against the rubric, the year level exemplars and the evidence in
the student’s | mokopuna response

3. keep or adjust the score as the evidence and your professional judgement guides you

4. leave a comment to explain your reasons for changing the score. These comments are for
internal use only and don’t appear in the students’ | mokopuna reports.

Further information about reviewing and marking a response using rubrics and exemplars can be
found on Tahdrangi.
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5. Reviewing a response which is flagged

When Al cannot confidently score a response, it flags it for you in the Suggested Score column
(Fig 4 - G). This is not an error — it's simply Al acknowledging the limits of automated marking.
The Reason flagged column provides the reason the Al was unable to confidently mark the
response (Fig D).

Flagged items do not receive a score and need to be marked by the teacher | kaiako.

Reasons Al might not be able to mark writing include:

e Too brief — not enough language for the Al to interpret meaning. Less than 100 words may
not provide enough content for Al marking.

o Off-topic content — the response doesn’t relate to the prompt in a predictable way.
e Repetition — repeated phrases make it hard to evaluate development.

o Insufficient detail — ideas are present but not developed enough for the rubric.

e Unrecognisable words — spelling or invented words make intent unclear.

e Broken syntax or structure — the meaning is uncertain.

o Copied text — the response mainly repeats the question.

e Inappropriate content — e.g., unnecessary violent themes.

e Handwriting many be too hard for the Al to ‘read’
In all of these cases, the Al is simply signalling: “’'m not sure — a human needs to look at this.”

For these responses the teacher | kaiako then goes through the review process and applies the
rubric as outlined below:

Step 1 — Read the prompt/question

Familiarise yourself with the prompt the student | mokopuna has chosen so your review stays
aligned. (Fig 5 - F)

Step 2 — Read the entire student | mokopuna response

Get a full understanding, noticing the writing skills and practices the student | mokopuna is
demonstrating and what they are not demonstrating. (Fig 5 — G)

Step 3 — Open the Marking Rubric
Using the Marking Rubrics button (Fig 5 - D) at the top right of the screen, open the rubric.
Step 4 — Consider the Marking Rubric (Fig 6 - A):

Using the rubric identify evidence of key strengths and weaknesses in the student’s | mokopuna
response.
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Step 5 — Consider the exemplars

Step 6 — Add scores

Use the sliders on the right-hand Scoring Panel to add marks for each dimension (Fig 7 — B).
Your scores will be recorded in the Review History (Fig 6 — D)

Step 7 — Leave a comment (Fig 7 — C)

Leave a comment to explain your reasons for any change to the score. These comments are for
internal use only and don’t appear in the students’ | mokopuna reports.

Step 8: Ready to Submit scores? (Fig 7 — A)
If the scores are final:

Click the Submit & Next button at the bottom right of the screen if you are ready to submit the
scores and plan to continue to mark another student’s | mokopuna writing.

Click Submit & Exit if this is the last piece of writing you will mark.

Step 9 — Not ready to Submit the score?

If you are not ready to submit the scores, (for example, you want someone else to check them first
or your school | kura plans to do moderation) leave the sliders as they are and use the Back Arrow
(Fig 5 — A) to go to the next response.

Do NOT Submit if you might want to make changes to the scores in the future.

5. Using rubrics and exemplars to support marking and review scores in
NZC

For NZC, one writing rubric is used across all year levels (Years 3—10) for each purpose (entertain,
inform and persuade).

What the rubric scores mean

Each rubric score (for example, 1-6) describes how well a response demonstrates the criteria in
the rubric. A score of 6 always represents writing that is highly effective.

e Ascore of 6 in Year 3 reflects highly effective writing for a developing writer, given expected
language, experience, and curriculum exposure.

o Ascore of 6 in Year 10 reflects highly effective writing for a more experienced writer, where
ideas, structure, and language are expected to be more complex, precise, and sustained.

¢ In both cases, the score of 6 represents writing that strongly meets the rubric criteria.
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Why exemplars are provided by year level

Year-level exemplars are provided to show how the same rubric criteria can look different at
different stages of schooling.

The exemplars are all written using the year-level prompts for Term 2, 2026.

There are 5 to 6 writing exemplars in each set, starting with_the highest scoring exemplar and
finishing with the lowest. Across the exemplars, most individual scores from 1 to 6 for each
criterion in the rubric are covered.

For example:

o AYear 3 exemplar with a score of 6 may show clear purpose, logical sequencing, and mostly
correct sentence structures using simpler language and ideas.

o AYear 10 exemplar with a score of 6 may show sustained argument, nuanced vocabulary,
deliberate stylistic choices, and precise control of conventions.

¢ Both are valid demonstrations of the same rubric level, expressed at different stages of
schooling.

How to use rubric scores and exemplars together when marking

When marking or reviewing extended writing in SMART:

1. Read right through the piece of writing.

2. Use the rubric to judge the level of effectiveness demonstrated in the student’s writing. Ask,
is it effective for a Year 3 student, for a Year 8 student?

3. Use exemplars to sense check whether your judgement aligns with what that level typically
looks like for learners at a similar stage. Choose the process that works best for you.

4. Remember the judgement is always based on the evidence in the writing and alignment to
the rubric criteria and exemplars.

5. When multiple teachers | kaiako are marking, schools | kura are encouraged to use the
rubric and exemplars as shared reference points during moderation. This supports reliability
across classes, cohorts, and marking methods (Al-assisted, scanned, or manual).

6. Submission requirements for flagged and extended writing

All marking must be completed and submitted by the end of each five-week assessment window.
Because of these tight timelines, schools | kura should plan to administer the writing assessment
early within the five-week window. Doing so provides teachers | kaiako with enough time to
complete marking and ensure that all materials can be submitted before the final deadline.
Beginning early also helps reduce pressure on both teachers | kaiako and students | mokopuna
and avoids last minute bottlenecks.

If the deadline is not met for writing | tuhituhi assessments and paper-based assessments with
flagged items that have not been marked and the assessments submitted, results and reporting

Page 19 of 26



will NOT be available. It is essential to complete all marking and flagged items and submit the
assessment prior to the close of each assessment window.

To summarise:

o all marked writing assessments and paper-based assessments with flagged items, must be
submitted by the end of the assessment window

o early administration is strongly recommended to allow ample time for marking

o failure to meet the deadline will result in reports not being delivered to schools for some
assessments.

Final Note

SMART and its Al-assisted marking tools are designed to support teachers | kaiako, not to make
final decisions on their behalf. Throughout all marking pathways, teacher | kaiako expertise
remains central to ensuring that assessment results are consistent, valid, and meaningful. Al can
assist by identifying patterns and suggesting scores, but it is the teacher’s | kaiako responsibility to
apply professional judgement, interpret the rubric, and make final marking decisions based on the
evidence in each response.

Using these guidelines helps ensure that marking is completed efficiently, consistently, and within
required timelines, supporting high-quality reporting and system-wide analysis. When teachers |
kaiako combine their professional knowledge with the structured workflows in SMART, assessment
outcomes are more reliable and better able to inform teaching, learning, and next steps for
students | mokopuna.
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Appendix 1: Marking rubrics for NZC & TMoA

NZC Writing to Entertain — Narrative Rubric

Te Tahuhu o

‘te Mataoul
iy of Edusarion

Writing to Entertain - Narrative Rubric

The NZC English learning area focusses on three punposes for writing. SMART assesses these three purposes using marking rubrics aligned to the writing strand.
SMART reports will translate rubric scores into progress descriptors.

RUBRIC SCORES

Audlence and Purpose

Content Development/
Elaboration

RUBRIC CRITERIA

Structure

Language Use, Cholce, and Style

Wwriting Conventlons, Grammar,
Punctuation and Spelling

Haw well the namative guides the reader thraugh

Hew well the narrative develops redl or

real or imegined |

setting and reveals the chancters' theughts
and feelings, demanstrates understonding of
audience ond purpase, and comipletes the bask.

narative elements, such as characker, setting,
problem/purpase, plon, oction ond resalution;
ond uses narrative techrigues (=g, didogue,
descripticn, normation, and/for reflection.

Haw well the norrotive demonstrotes o cohesie:

structure, s 0 cleor sequence of

lecids ba @ resclution or candusion, and shows
how different parts of the namotive connect by
using transitiandl/irking werds ar phrases.

How well the narmative establishes and
maintairs a style and tore oppropriote:

ko the oudience, demenstrotes effective
cantrod of kanguage, uses precise, descrigtive
wards ond sensary and figunative languoge,
ond uses voried sentence structure.

Hawe wel the narmaties demcretrotes
carkral of wiiting carwentians, grammar,
punctuation, and speling.

Demonstrates an isigh i) fe-depth

wnderstonding of the task, papose, ond audience.

Expertly estoblishes o s=tting and reveadls
characters’ traughits and fzzings. Theroughly
engoges readers by constructing o rich namative
that focuses on ane or several themes and/for
cenitral ideos. Completes all parts of the norrative
and moy go beyond the limits of the task.

Expertly deweiops eaf or imogiecd
experfances. Creotes ovivid picture for readers
by wsireg @ varisty of norrative elements,
techniques, ond descriptie detoils.

o cohesive

stciwe by seamiessiy connecing the
events In o soecilic sequence, leading fo g
FESORACIT OF COMCIUSION. Uises transitional,/
linking words or phmses that darify
relationships between dements in the
rarmtive. Creates very effective porographs.

highly efMective stylke ond tone,
precise control of janguage, and an exceptional
OWOVERESS O JUORRCE. Inkegrates vivid

weards ord sensary and figurative larguoge
that cleorty advances the cvenall style, fone,

ond purpose of the norrotive. Cansistently

uses well-structured and varied sentences.

Highiy effective fevel of GCCTY: cantains
few or n erTars in grammear, witing
carwentions, purktuation, ord speiling.

strwofne

Demonstrates o clear understonding of the sk, Folly deveiops real or imogl 4 '@ mostly |

porpase Effectively L C detailed picture for readers by smoothly comnecting the events i a specifi
@ s=ttirg ard reveals chorocters’ thoughts and by uzirg a variety of norrative elements, seguence, feooing io o resoiution o oo cksion,
fezlings. Ergoges readers by ing a chini d iptive cetoil Lses it inki or pf

norrative thot focuses an one or several themes
ard)/ or cenral ideas. Marnative i fully complets.

clorify relationships bekween elements in the
rarmotive. Creates effective paragrophs.

effeci iy o,
oIt of ion guo e, aid o CledT Owareness of
ordrance, Irkegrates well-chesen words, ssnscry
ord figorotive longuage that deady odvarce
ovenl style, bone, and purpose of the normative.
Masthy useswel-structured ond voried sentences.

Bfedive level of ocowacy: contains o few
mirar errars in grammar, wiiting canventions,
: o -

with the communication of the messoge.

De af

the tosk, popose, and oudience. Adecuately
skablishes a setting and reveals characters’

0 devedops rea or knogioed

experfances. Crectes aclear picturs for

readers by uzing scme nornative elemants,
chni A iptive: el

thaughts and fesligs. Bagia ta sngog
the recder by coretructing a norative that
focuzes an cne or several themes andfar

central idees. Marative is mestly camplete.

Demonstrotes pse of'o generolly wifed
strvctwe by sufffciently connecting events in o

Demonsirates oppropdle styie and inoe,
suitabie con brod of innguoge, and o general

= Y a
Uses eransitianal,linking weeds cr phrses
i Jatianships b P

i the narmative. Usms suitable paragraghs.

audlience. Uses same descrip
wards o senzary ond figurative larguogs
that suppcet the cverall style, tone, ond purpase
of the nomotive Mostly uses correct sentence
skructurs with some sentence wariety.

Competent fevel of SOCIAICY: contoins some errars
in grommar, writing corwenticre, punctuatian,
and spling that da net sigrifizantly interfere
with the communication of the messoge.
Atbarnpts ta spell mane diFficult wards.

L growing

the tosk; popase, and oudiance. Frovides o
basic setting ond affers simake irsights inte
characters! thoughts and feelings. Constructs o
norrative, though it moy not be fully complete

Deveinps reaior imog AcEs. Attempts
to use namative elements, bechniques, ond
descriptive elements to engage the reader,
though the picture may rot be fully clear.

g Wse of an
struchwe that connects events. My lead
0.0 FESOAION OF CORCAISIN. Shows some
use of transitional/Tirking words or phrases.
Porographing is used ond miay be inconsistent

growing of
stye ani tone, some control of anguage. ond
SENE WHITeN £S5 o oudTenCe. Same words ond
senkence strucbures may not support the ovenall
style, tone, and purpose of the narrative. May
use simple or repetitive sertencs structures.
May make zome errorsin santence structurs.

Growing feve] of GECUROEY: cortains severd
naticeable ermars in grammar, writing converticrs,
punctuatian, and speling that may interfere

with the cammunicatian of the messoge.

[ basfe

NOVTEIVE WNTHG PRMDOse oukd oudlence.
May provide a setting and reveal characters
thoughts and feslings. Begirs to construct a
norrative, though it is mostly incomplete.

Partizity develops reaf or imagined
Experfances. Uses some normative elements,
bechniques, ond descriptive details. Begins
to develap apicture far the reader.

Demonstrotes baskc moerstanding af how fo rse
a0 orgonisa o SECTEe [0 ComReCt evenls.
Some transitionol/inking words or phrases

oy be used. Attemgts to use parographing.

Demonstrates basic awareness of style and
Ione, bosk coatrolof anguage. o some
partiol awareness of mudrence. Attermpts to
use descriptive language ond o consistent
tone. Relies on simple sentence struchures.
May hove some erors in sentence structure.

Boskc Jevel of BCCUICY contoins a number of
Frequent ermars ingrammar, wiiting conventions,
punctuation, and speling that interfess with

the denr commurication cf the messoge.

B

ay @
oF the sk, parposs, and oudience, Tre
setting and the characters’ thoughts and
feelings may be ambiguous or absent.
Campletes fewor no parts of the tosk.

' reator imogied
experfances. Normative elements, bechrigues,
oned details ore imited or obsent.

Maybegin o connect events ond use
an orgonise iional ST, Limited
ar v use of trarsiticnal/lnking werds
ar phrases or paragrophing.

Demonstrates it effors to estobish

style, fone, or contnol of fanguage. Often
conbains confusing er unclear word choice and
demanstrabes imited awareness of audience,
Cansideroble errors in basic sentence structure,

BTN comtnir al
Errars in grammar, writing comventions,
- L

interfere with communication of the message

SMART & PATs shara o commen framawark for assassing writing quality and pregrassian which I halpful as schacls wark to urdarstond and Implks ment the refrashod curnculum. 'While the nubric is shared, the assassments thamsahws hava differant featuras and affordancas.

d by tha Now Zsaland Cound for Educationsal Ressarch
ion. Copyright In NACER'S odopbation remains wikh MICER.

Tris werk wos odoptad by tha Ministry of Eduoation, Naw Zeaand (202€) fram materkal originglly devsicp<d by Yantoga Learning 1@ 20M) ond subsegquenty o
({NZCEF. Wortoga Learning miataria s used with parmesion. All rights In tha oniginal mataril ramain with vomioga Learming. NZCER matarial ks used whih parm)
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RUBRIC SCORES

NZC Writing to inform rubric

Writing to Inform - Rubric

The MZC English learning area focusses on three purposes for writing. SMART assesses these three purposes using marking rubrics aligned to the writing strand,
SMART reports will translate rubric scores into progress descriptors,

Audlence and Purpose

Content Development/
Elaboration

RUBRIC CRITERIA

Structure

Language Use, Cholce and Style

Te Tahuhu o

Gtaul
Hirisary of Educarion

Writing Conventlons, Grammar,
Punctuation, and Spelling

How well the response extoblizhes ond
muointoirs a main idea, demonstrates o dear
ungerstonding of purpase ond oudisnce,
ard completes all ports of the tosk.

Hir weall the rezpres develops ideos by
inbegrating specific, relevant slaborotion
(2.3, cancrete details, focts, definitions,

examples, sxplanations ond guatations).

Haow well the resporse demanstrabes o cohesiee
and urified argonisationa structore, paragrophing,
and uses rorsiticn/linking wards ond phroses to
clorify relationships among idesas ond concepts.

How well the i ord
maintoins 3 style and tone oppropriote b
tre qudience, demonstrotes effective control
of language, and uses cpRropriote ward
chaice ond waried sentence structure.

Hiw weell thie respiress demanstrates
cartral of writing carventions grommar,
punctuation, and speling.

Demonstrates @ Hhommngh and s/ phtl
wnderstonding of the tosk, pvpase, and
guelisnce. Establishes and maintainz o

<leary fooused main idea throughout the:
responss. Completes all parts of the bask

Deveiops by adeptly specifc
detolls to support the main idea. Pupcssfully
uses a variety of saborotive technigues.

cohesive and med strciure
that cioriies ide s and
CoRCEpEE Contains an engoging inkraduction
and an rsightful corclusion. Uses very effactive
and skilliu paragrophing ond tronsiticnal/

Demanstrates highly efective styke and
toae, preche control of kanguoge, highly
approprkate word chofce,

Highiy effective fevel of CCUNY: contains
few ce e errars in grammer, writing

VWOVERess O grolence. Consistantly usss
‘well-structured ond varied senbences.

purctuation, ond spelling.

ard muy go beyand the limits of the task. linking woeds cr phrases thraughaut.
Demonstrates @ clear understonding of the Deveiops ideas by swe egrating struciore Demonstrates efrectie s and fone, consstent Dfective je vel of OOOWTEY: cantains o few
tosk; purpase, and avdience. Extoblishes ond speciffc detalls io suppont bhe manldea. Uses that ciorfies ide s and ooatrol of appropriate word cholce, minar ermors in grammar, wiiting conventions,

maintoins an effective moinidea throughout
the respanss. Campletes dl parts of the tosk.

consistent and effective eloborative technigues.

coRcepis. Contains o strong introduction ond
conclusion. Uses effective paragrophing and
trarsiticnal/linking wards and phrases.

o o clear awameness of oudiance. Mostly
uses well-structursd and voried sembences.

punctuation, and speling that de not interfere
with the communication of the messoge.

a competent of
the fosk, purpose, and gudience. Adequately
estatlishes and maintains o main idea throughout
thee response. Completes mast ports of the task.

Deseiaps kieas by ¢

oTed srucine

some specific detalls [ supoort the
man ifed, Uses suficient elabaratie
techriques in o competent way

oy
that suMTciently comnects fdeas and
CRCEpEE. Contains o surtable introduction
and conclusion Uzes suitable pamgraphing
and transitionalfirking words or phrases.

Demonstrates appropia te style and ooe,

suftobie conirol of ngUage, appmpiats
el cholce, ond o gen

oudience. Mostly uses correct sentence.

structure with some senbence woristy,

C Trocy: = artars
in grammar, writing corwenticrs, punctuation,
and spelling that da net sigrificantly interfare
with the communication of the messoge.
Atternpits to spsll mane difficult words.

o growing the
task, purpase, and audieace. & mainidea is
present, but may be uncleor or not fully aligned
with the task. Completes some parts of the tazk.

Deveiaps kens with use of some detolls to
support the mol ddea. Demanstrates developing
urderstanding of eloborative tachniques.

and concepis. Contains on introduction ond
conclusion, though these may reguire further
cloxity. Paragraphing is used, thaugh it may
be incorsistent. & small ronge of transiticral”
linking weeds or phrases ore ussd.

Demaonstrates awoveness of
oporopriate style and fone, and some contol
of kan guage and word choloe. Some oworeness
of gualence. May uss simple or repetithe.
sertenoe struchunes with ram to improve
serkencs voriety. May hove a few emrors.

Growing fewel of @OCOReCy: contoins severdl
naticeabl errars ingrammar, writing comventicns,
punctuation, and speling that moy interfere

with the communication of the messoge.

Demonsiraies o bosic madersionding of the ik,
porpose, and ovaience. A moin idea is present but
may reed fo be suprasssd mane clearky and with
greater Facus. Completes a fow parts of the fok.

Partigily develops ideos with nse of o few defolls
o suppont B Doa

o pse

structure that connects ideas

emergineg understording of slaborative technicuss

‘0 CONCepIs. Cantaing on irtradustian ondfar
conclusion, though these may be brick locking
elority. Some transitional/inking words or phrases
Moy be used. Attempts to use parographing.

basic o style, fome,
or control of fonguoge. Attempts appropriats
‘ward choice, and some limited understording of
oudience shown. Moy have some errors in sentence:
structure. Moy rely onsimple sentence structures
‘with ocoosional atbernpts ot sentence variety.

Buosic fevel of ocoundcy: contoine a number of
Frequent errors in grammar, writing conventions,
punctuation, and speling that interferss with
the dear commurication of the messoge.

May demonstrate the beginning stages
o snderstanding the task pwpose, and
audience, & main idea may be presers,
bk is unchear, <orfusivg or inaporapriate
‘Completes few ar no parts of the tosk.

B gins to dleveip foeas with minmol
oo ol il 0o SUpeGrT the mai ke,
Eloberntive techniquss may not be ussd.

Moy bagin to show oederstancling of
organsationar strctyre and conpect ideos.
Irtrodustinn ond,for canchisian not presare.
Limited er e use of transitional,irkirg
words or phrases, or paragraphing.

Beginming o deveio style, inne, or ol
of langurge. Often cartains canfusing or
unchear word cheice and demcnstrotes
limited awareness of audience. Corsiderable
Emorsin sentence structurs.

fevel of BCCOITy:
errars in grammar, writing comvertions,
punctuation, and speling that significantly
interfere with communication of the messoge

SMART B PATs shars o common framewark for assessing writing quality and prograssian which 1s halpful as schools work to urdarstond and Implkmant the refreshad curfcuum, 'Whils the rubric s shared, the assassments thamsahves hava diferant featuras and affordancas.

This werk wos odaptad by tha Minkstry of Eucation, Haw Zealond (2026 rom matarkal originolly devsicpsd by sontoga Learning (@ 20M) ond subsagusntly odoptsd by tha Mew Zsalond Courdl for Educotional Ressarch
(NICER). Vontoga Learning matsrial s used with permision. All righis in the originai maberiol remoin with Yanitoge Learning. NZCER material s used with parmbsion Copyright in N2CER's odapbation remains wikh NZCER.
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RUBRIC SCORES

NZC Writing to persuade rubric

Writing to Persuade - Rubric

The NZC Enalish learning area focusses on three puncoses for writing, SMART assesses these three purposes usina markina rubrics alianed to the writina strand.

Taarere 1: Tau 3

Tuhituhi prompts are used to stimulate mokopuna knowledge and writing capabilities, supporting the production of coherent, meaningful, and purposeful written text.

At each year, one prompt focuses on expressing cultural identity through an appropriate text purpose.

orthography

Vocabulary

RUBRIC CRITERIA

Grammar

Text purpose

Text construction 2026

6  Writing is coreistently cleor ond occurate.

Uses a wide range of appropeiate vocobulory.

Uses mutiple sentence types accurotely.

Wiriting iz purposefud, detailed, and coherent.

Writes an extended text.

Punctuotion used comrectly throughout. Writing shows coatrol and variaticn. Expands on characteristics with Includes severdl relevont details, such os:iwi,
explanation or examgles. wokno, maunga, where they live, name, age,
height, eye colour, harr colour, likes and dislikes.
Ideas ore sequenced and connected.
5 Writingis clear and legible. Uses a variety of vocobulory. Uses Sor types is ised ond relevant. Writes 5-6 connected sentences.
Uses punctuation correctly most of the time. Writing shaws control Adds g Includes 4 or mere of the folowing detaisin
cbout characteristics. their writing: iwi, woko, maunga, name, oge,
height, eye colour, har colour, likes and dislikes.
Wiriting shows Flow.
4 Writes legbly. Vocab cheices are appropriate. Uses 2-3 sentence types (eg., He, E, Ko, Ka). Wirites to the topic. Writes | text.
Uses punctuation (cops, fullstops). Details Wil least 4 bout

Uses a range of word types - nouns, odjectives.

more
(=g, cttributes, features, behavicurs,
properties, functions, lacation).

Includes at least 3 of the following details
in their writing: iwi, woko, mounga, name,
oge, height, eye colowr, hair colour, likes.

I Writingis legible.

Use of copital letters and fullstops is mastly correct.

Apprapricte vocabulary cheices.
Uses noure and some odjectives.

Uses ot least 2 different sentence
patterns (e.g, Ko..; He ).

Sentences are mostly complete.

Writes clearly.
Describes or more relevont charocteristics.

Wirites 3-4 sentences.

Includes 2-3 persond details such os: Where
they are from, waka, maunga, nome, oge,
height, eye colour, harr colour, likes.

2 Writingis mastly legible.
S capital letters or used

Uses high frequency vocabulary appropriately.
Includes some descriptive words.

Uses 1-2 sentence pottems (e.g, Ko..; He ..).

Attempts to write complete sentences.

Writes some relevont detoils.
Information may be disconnected.

Writes 2-3 sentences.

Includes a few (2-3) persond details
(e.g., their name, age, iwi).

1 Writing may be difficult to read.
Limited or inconsistent use of
capital letters or full stops.

Very limited word ronge.
Mestly single nouns or high frequancy woeds.

Uses 1-2 simple sentence patterns oaly (e.g., Ko ..).
Sentences may be incomelete.

Topic may be unclear or not connected
to the expected purpase.

Very little personal information provided.

Writes 1-2 simple sentences.

Includes only very basic persondl
detois (eg., name, iw).

Disclaimer: Thesa rubrics have baen davelopsd for the purposes of marking responses to the 2026 tuhituhl prompts. They hava not undsrgons formal valldation and should ba used oz o gukding tocl only. The nubrics are

Informaed by the redesigned Te Reo Rangotira wihanga ako within Te Marautanga o Actecroa. Ongeing review and refinament are anticipated to ensure thay remaln appropriate and fit for purposs.

TMoA
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RUBRIC SCORES

RUBRIC SCORES

Taarere 2: Tau 4-6 (page 10of 2) To Tahuhu o
Tuhituhi prompts are used to stimulate mokopuna knowledge and writing capabilities, supporting the production of coherent, meamngful and purposeful written text. ey ERaw.
At each year, one prompt focuses on expressing cultural identity through an appropriate text purpose. At years 6-10 mok [<] pts, each with a
different text purpose and form.
RUBRIC CRITERIA
Text purpose Tau 4-5: Text construction 2026 Tau 6: Text construction 2026
3 iting (if y chei ge of U ptions o Writes ot least § sentences. Wites 2 linked parographs/texts.
relevant) i i 2 i 2 s X
s by ey et s Writes a reccunt of on event. Each text is 4 o more sentences inlength.

Joirs two or more ideas

oudience, context. twgethering;

Consistent and occurate

Extends ideas by

Provides dear detais of

Cleorly addresses of the tosk.

use of common sentences). g s dear. Part location; Ind of
punctuation detail ond examples. Includes an element of reflection (what w«m: features; Gmdy states why the ploce is special.
they thought, how they feh). Part 2: Writes  recount; Details atime o event at the chosen bocation; Includes three or
e ool i bare ot persoes more details such cs: when, where, reascn for geing, who was there, what happened.
ident e.g., heading, ing, Includes reflection (what they thought, haw they felt).
‘sequencing of events, summary stotement. Zover
contertualise or support particuor idkas inther writing.
Structure of  persond reccunt is evident e g, heoding scene
setting, sequencing of events, summary stotement.
s iting (if relevont) U i i Produces o variety of Writes appropriately Wiites of leazt 5 sentences. Wiites 2 linked paragraphs/texts.
s legible accurote inform. vocabulary. sentences which may for pumoze. i e et et & e aambmcs - ik
Appiies speling s C F;
ound, Provides dear detais of Clearty the tosk.
comventices and sentences (compeund). g ideas cleary. ey =
punctuaticn wsually Uses tense forms Recount s orginised Time sequence is dear. Partl: location; name of ploce; Inchades
accurately and with some with ocauracy. ad logical, ki o b T e s Tor more features of the place; States | or more reazons why the place s special.
m“;::" (“-t"“’“"‘ A they thought, how they feht). Part 2: Writes a recount; Details o time or evert at the chosen kacation; Includes two.
o Cowile wowele). Sravics Jpe it e details such cs: when, where, reasc far gaing, who was there, what happened
in descriptions.
Cleor time sequencing.
Includes reflection (what they how they felt).
contextualise o support particulor ideas in their writing.
4 iting (if relevont) Wit range of Wirites to topic. Writes ot least 5 sentences. Writes ot least 2 texts — one for each part of the task.
s acourate in form. ic specil i % 2 4
Wiritis Writes it Writes ot least 4 ful sentences for eoch part.
—— vecabulary (e.g, words accurotely and learly. 7 e et R e > ke
e to describe ploces). s Detais a time or event ot a chosen location. Writes a recount that detais a time or event ot a chosen location.
most of the time. pumpose i, recount/
(including mocron/ Uses appropeiate form namative, informationdl/  Includes three or more details such os:when; where;  Includes three or more details such os: when; where; reason
double vowel use). when using verb and descriptive reason for goings geing; who was there; what hoppened.
Punctuationiz ‘(’:"”:;“‘" el Describes charosteristics Clecr time sequancing.
uanly correct. ot ;,“"9“ el of pecple, ploces,
anga, -ria, -ranga) orthings.

. continued on the next page

Disclaimar: Thesa rubeics hava bagn davelopsd for tha purposes of marking responsas to the 2026 tuhituhl prompts. Thoy hava not undsrgons formal volidation and should ba uzed oz o gukding tacl only. The rubecs are.

formad by the radazigned Te Reo Rangatira wahanga ako within Te Marautanga o Actaaroa. Ongaing review and

Tadarere 2: Tau 4-6 (poge 20of2)

Tuhituhi pi It led:

pts are used to

9
At each year, one prompt focuses on expressing cultural identity through an approp: text

different text purpose and form.

.. continued from the previous page

o ensure thay

ond fit for purpose.

Te Tahuhu o
Miniesry of Edusanion

and writing capabclmes. supporting the p ion of coh: t,

At years 6-10

RUBRIC CRITERIA

gful, and purp
respond to two prompts, each with a

ful written text.

Text purpose Tau 4-5: Text construction 2026 Tau 6: Text construction 2026
3 Handwriting (if relevont) Uses a range of Uses muhtiple sentence Writes to the topic. ‘Writes ot least 5 sentences. Attempts both parts of the task.
& sosty coummi b | | cosiopdotsvacotulry, |- tvpes fnay be with Writes with clarity. Writes arecount Writes otleast 4 ful sentences for eoch part.
on. (caps, s . . ; . A
za a that Uses some appropri Demonstrates i Detais a time or event ot o chosen location. Identifies o ploce ce bocation of event as the main topic.
double vowels (may not o i or tenses. or i going who was there.
ond mudti-syllables. pumose ofa text eg, % :
always be occurate). s i Kigaanga:| O for gaing; who was there; what happened. ‘Some exidence of fime ordez
o describe features,
characteristics; sequences
eventsin alegical order.
2 Handwriting (if Uses a range of Usesotleastdifferent  Attemptsto retel Wites of least 3sentences. Attempts beth parts of the task.
relevant) islegile. wecabulary. sentence types (nomind, 0 pastevent N — S, Ta—
§ verbal, descriptive / B e et
Punctuotion uzed but Wiriting shows some event as the main topic. . . . .
adjectival). ¥ Identifies a ploce or location of event as the main topic.
may not be accurote. sequencing of events, S ’ s 5
- May include some relevant details such as: when; . oo B ki vlic Wi
Miting shiovia conkrob where; reasc for gaing who was there. v Fing pheri:
ond voriotion : Z Some evidence of time ceder
Some evidence of time order.
1 Handwriting (ifrelevont)  Uses a limited ronge Uses1-2 sentence types. imited Produces same sentences.
B sometions: (egtle.. ofwocobulary. Writing shows mited ""“"""““g’?:'h‘:' Some information may be sequenced intime order.  May or may not attempt both parts of the task.
Attempts to use control of sentence retell " . P
punctuation structures. s
No awareness.

of audience.

Disclaimar: Thesa rubrics have baan daveloped for the purpases of marking responses to the 2026 tuhituhl prempts. They hava not undsrgons formal validaticn and showld ba used o o guiding tocl only. The ubrics are

Fformad by the redasigned Ta Reo Rangatira wahanga ako within To Marautanga o Actacroa. Ongaing review and

to ansure thay

ond fit for purposs.
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RUBRIC SCORES

RUBRIC SCORES

Tadarere 3: Tau 7- 8 (page 1of 2)

Tuhituhi pi pts are used to

different text purpose and form.

text p

ige and writing capabnlmes. supporting the p
At each year, one prompt focuses on expressing wltural identity through an approp

'!'.b Tahuhu o
Minienry of Edusanion

of coherent,

At years 6-10

RUBRIC CRITERIA

gful, and purposeful written text.
respond to two prompts, each witha

orthography Vocabulary Grammar Text purpose Text construction 2026
6 A use of vocabuary. Uses simple, compound, and Wirites 2
Se8 complex sentences occurately. detailed ond well developed. Ech tet the recuired length,
The ronge of s clear,
Includes some low e Text I entifies ond explains ot least 3 of the following features of @ lacal
frequency vecabulary. RN fhe vk Pupachi, o ook ¥ tow: theiwior hapd it reloted to;
‘Writing shaws aworeness of oudience. the meume.wchmu. lessons or messoges from the story.
Text 2: Writes a ful set of detaied instructions cbout arriving at ko
3 sequenced a to follaw.
Instructions include at least 2 of the following details: time of amrival; what to do
before the ball rings; what to do |iomv|ng late; where toge caamival at kua
Writing may i g
5 Us ond phrases Uses most grammatical Writes instructions clearl Writes 2 texts.
indication ie., cops, full stops, cppropriate to the togic. 3 i % % o y 4
questicn and exclamation marks. o ath.
vmur-gs»mnl!.(ommnnd procedural lkanguage (eg., Me, Text: explains ot least 3 S Heia
a . 3 of v features of o
«and complex Kia, Koua Katohi ka, Tuotahi..) or hopl it is related to; the purpose 2 e story

Uses o variety of sentence structures.

Descriptions provide odded detail
Weas finstructions are organised
inalagial sequence

Text 2: Writes a set of instructions cbout arriving at kura
Irstructions are clear ond appropricte for o fellow student to follow:
Irstructions include at least 2 of the following details: time of amival; what to do

of the oudience (3., through
appropriate vocobuary, use of
proncuns, medifiers etc).

fings what to doif amiving kate; where ta go cn amival at kura.

text purpase, audience, context.

.. continued on the next page

Uses arange of
structures.

Jcins twa or more idecs together in

to express themselves more fully.
Extends ideas by providing

Writes 2 texts.
Each text iz ot lecst 6 sentences in length.
Text I: Idertifies and explains ot least 3 of the following features of a local cultural story: the wi

Disclaimar: Thesa rubrics have baan daveloped for the purposes of marking responses to the 2026 tuhituhl prompts. They hava not undsrgons formal validaticn and should ba used oz o guiding tocl only. The rubrics are

Fformed by the redasigned Ta Reo Rangatira wahanga ako within Te Marautanga o Actaaroa. Ongaing review and

Tadrere 3: Tau 7-8 (page 20of 2)

Tuhituhi pi

pts are used to

At each year, one prompt focuses on expreasmg wltwal identity through an
different text purpose and form.

.. continued from the previous page

text p!

and writing capabnlmss, supporting the p

to ansure thay

or hop it is related to; the purpose o theme; the story
Text 2: Writes a set of i i instructic
to follow; i i least 2 of W its: time:
wrival.mm what to do if where to gy ival at kura.
ond fit for purpase.
Te Téhuhu o
te M

My of Education

of coherent,

P

At years 6-10

RUBRIC CRITERIA

gful, and p ful written text.
respond to two prompts, each witha

orthography Vocabulary Grammar Text purpose Text construction 2026
3 Handwriting (if relevont) is dear Useza range Uses simele Writes ta the topic. Produces two texts.
PRh gty octonote ¥ CompoUd sctmon Dezcribes cr explaing zame ideas. Texts may be shorter thon expacted.
Uses punctuation. (caps, fullstops) :r.uww! g detail.
ay oo the reader butmay lack detail Inploces, ideas ore orgarizad in logical sequence.
2 Handwriting (if relevont) is egitle. u Uses si c Wiritesor 2 texts.
L i Vacabuory i Attempts . Tekpc Ideasin the texts are identifiable.
inti words, ithi Provides simple descriptions % 5
g dons’ Writing shows early crganisction.
1 Handwriting (i relevant) Uses mainly familiar or high- Uses si

s difficult to reod.

Scme awareness of
punctuation is evident.

frequency topic-reloted words.

Ideas are mainly communicated in

short phrases of incomplete sentences.

Wiriting is loosely connected to the topic.

g, namative, instructional.

Attempts basic desaription
or instruction.

oy

Disclomar: Thesa rubrics have baen davelopsed for the purposes of marking responses to the 2026 tuhituhl prempts. They hava not undsrgens formal volldaticn and should ba used oz o gukding tacl only. The rubeics are

Wformad by the radesigned Ta Reo Rangatira wohanga ako within T Marautanga o Actaaroa. Ongeing reviow and

o ensure thay

ond fit for purpase.
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RUBRIC SCORES

RUBRIC SCORES

Tadrere 4: Tau 9- 10 (page Tof 2) To Tahuhu o
te
Tuhituhi prompts are used to stil ledge and writing capabulmes, supporting the prod of coherent, gful, and purposeful written text. ViR
At each year, one prompt focuses on expressing wltural identity through an approp text p At years 6-10 P respond to two prompts, each with a
different text purpose and form.
RUBRIC CRITERIA
orthography Vocabulary Grammar Text purpose Text construction 2026
6  Comectuse of wiiting Vocabuary is precise, voried, ond Uses grammatical Aligns writirgs the spacified purpose.  Produces 2 fully developed texts.
b speling, L ited e O i
sy . Demonstrates strong Each text is ot lecst | welk developed paragroph.
y
3 register throughout. structures, lengths, and beginnings. Exlanotions ore detaled Tt length meets or exceetls gui/emants.
Errors are rare and da not e aeif ok 1o enhance flow and cohesion. Text : provides
detract from mearing. A et o Persuasive argument & supperted od i cbou its (=g, the . the
¥ with examles and roticnale. theme, specid features, purpose, or raticnale for selecticn of text)
Text 2:Pre g
5 Writingis 0 v maintains Uses ol F Produces 2 texts
:m follows standard witten asimilar register. m!nlnns coerectly wh:n intended oudience. Eoth text is atleast 1 mm”" ¢ 6 sentencesinlength
D Vacabuary i oMo Links ideas using linking words N 3
<compound words, capital letters, . s and comelex sentences. e Eostintie Text I ofa cutrdl tex recreation
tc). e = . of the text; name
. . Uses subject-specific = writer, the theme or storyline, spec its heard, why
Minaremarsdo natimpedemeaning. | i clogy occurately. Al NNl S Opinian is clecr wi et itten, the reczans for selecting the text as the focus of the writing.
examples Text 2: e wiiting for or ogainst the topic; uses
o strengthen argument. [ e * it teenagers;
provides examples of reasons to support their argument.
4 Mosty f spelling ond Mostly occurate use of Writing iz oppropriate for the specified Produces 2 texts
-] topic and oudience. grammar corwenticns. text purpose (content and style). Eoch text it 1e0st | pomgroph; or 6 senbences inength
mocron/double vowsl, comman Exaia why they bokd
punctuction, and compound words). e s Text : Inch fa aulturcl recreation
particular view, providing of 2
examples where appropeiate. ey X f some of
writer, the theme X ures, details of wh heard, why
Usy ' ype: i it selecting the text as the focus of the writing.
includ i o S S 2
structures and length for SO £ WIRIG prCscis or o3 .
variety ond interest. i) e orgu Lok i o
.. continued on the next page
Disclaimar: Thesa rubrics hava baen davelopsd for tha purposes of marking responsas to the 2026 tuhituhl prompts. They hava not undsrgons fermal validation and should ba used o o gukding tool only. The rubrcs are.
nformad by the redasignad Te Reo Rangatia wihanga ako within To Marautanga o Actaroa. Ongeing review and to ansure thay ond fit for purpass.
Tadarere 4: Tau 9-10 (poge 20eF.2) T Tahuhu o
te M
Tuhituhi prompts are used to stimul, ledge and writing capabulmes. supporting the p ion of cohe t, gful, and purposeful written text. VHEA
At each year, one prompt focuses on expressing cul(ural identity through an approp text p At years 6-10 respond to two prompts, each with a
different text purpose and form.
.. continued from the previous page RUBRIC CRITERIA
orthography Vocabulary Grammar Text purpose Text construction 2026
3 Mas 4 ly  Vocabuary Uses some compound sentences. Response to the task is generally Produces 2 texts.
s Moy et same mare S i -
e R, : S A S = : explanation or cpinion.
& > ‘vocabulary and temns. 5 Shows a growing awareness.
Any errors of spelling or punctuction S8 Saie Voaiety bf et rice of audience and purpose. Text I: Explains a culturdl text in o gererdl way; includes severdl relevont
::;::,w ‘hﬁ; type and locadés some aupporting details (e.g., theme, composer, context, reason for selection); moves
i Lr P beyond a simple reteling to attempts to interpret meaning.
Ideas ore generaly logical Text 2: Opirion of the topic is clear; provides one or more reasons for the opinion.
andmay be connected.
2 Spells common or familiar Uses vocobulory related Writes mostly comel s ing of Produces 2 texts or makes a reasoncble attemet at both.
words comectly. to topic and task. the task and attemets to write P 5
- : X e Simple grammoar is generally ocourcte. o e SRR B e Writing & appraximately 6 sentences per text.
writing conventices (e.g. capital may be repetitive (shaws imited . OHEwet compoun) sEsrioness Expresses ideasinan Kdecs are begiming ko be devaloped.
letters, full stops, mocrors/double ge 9 understondoble way. Text I: Explains a cultural text in o generd way; includes some relevant
vawels, ce varisty). SRR g details; simple reteling of
Text 2:§ i or touse
Ppersuasive language appropriate to the gudience.
1 F si i i y Attemgts to express ideas, Writing is beief.
writing conventicns (capital letters, related to topic. or partil sentences. opirices or explanaticns reloted z
full stopz, macrcns/doutle vowels). N . : ; tathe topic and audience. Mo gy i ompor buth o,
oy ottempt some topic- Uses some basic grommatica Mayi %
= ’ 2 ay inchade some relevart ideas.
specific words. structures. Shows a basic or emerging

understanding of the tazks.

I Text1
1f Text 2 i
may include a simple recson or exomple.

describes a culturdl

viewpcint;

Disclaimar: Thesa rubrics have baan daveloped for the purpases of marking respenses to the 2026 tuhituhl prempts. They hava not undsrgons formal validaticn and should ba used oz o guiding tacl only. The nubrics are

Fformad by the redasigned Ta Reo Rangatira wahanga ako within To Marautanga o Actacroa. Ongaing review and

to ansure thay

it for purposs.
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