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Step-by-Step Guidelines for teachers | kaiako:

Marking assessments In
SMART

Introduction

Welcome to marking in SMART.

These guidelines support teachers | kaiako to mark assessments accurately and consistently in
SMART. They are designed to clarify roles, responsibilities, and processes across different
marking scenarios—online assessments, scanned paper-based assessments, and fully manual
marking—so that results are reliable and ready for reporting within required timeframes. The
Guideline is both generic for all assessments, and specific to writing | tuhituhi.

SMART uses automated and Al-assisted marking tools to streamline marking and reduce teacher |
kaiako workload, particularly for short-answer items and extended writing. While these tools can
provide significant efficiency gains, they do not replace teacher | kaiako professional judgement.
Instead, in writing | tuhituhi Al-suggested scores are intended as informed starting points that
require considered review, confirmation, or adjustment by teachers | kaiako using the published
marking rubrics and the year-by-year exemplars (found on Tahdrangi).

By following these guidelines, teachers | kaiako can be confident that marking decisions are
grounded in evidence from each student’s | mokopuna work, aligned with curriculum expectations,
and applied consistently across learners. This ensures that assessment outcomes are trustworthy,
pedagogically sound, and accurately reflect what each student | mokopuna has demonstrated
under assessment conditions.

There are several scenarios in which marking an assessment in SMART can happen. You may
wish to jump straight to sections that are relevant for your situation.

1. The assessment takes place online and SMART automatically marks both short answer
and extended writing items. Note: even in this scenario there may be reasons why Al-
marking is not successful for extended writing. More information on this is included in this
document.

2. The assessment is paper-based, and you scan the completed assessments and send to
SMART for marking.

3. The assessment is paper-based, and you mark manually but want to record the results in
SMART and access the reports.

Each of these scenarios is addressed in the following sections:

e Section 1: Marking an online assessment in SMART
e Section 2: Navigating Marking in SMART
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Section 1: Marking an online assessment in
SMART

When assessments are taken online in SMART, the marking is completed automatically by the
system. This scenario provides the fastest pathway from assessment completion to reporting, while
still requiring teacher | kaiako oversight for extended writing responses.

What is auto-marked

For online assessments, SMART automatically marks all short answer items. This includes:
¢ Reading and Panui
¢ Mathematics and Pangarau

e Short answer writing items (NZC only)

These assessments consist entirely of short answer questions and therefore do not require any
teacher | kaiako marking input once students | mokopuna have submitted their assessment.

For these assessments:
e results are available as soon as the assessment session is closed
e no review or submission action is required by the teacher | kaiako

e results flow directly into reporting once available.

Marking compositions in online assessments

Online writing assessments include one extended piece of writing which is marked using Al-
assisted marking.

e NZC extended writing assessments use Vantage machine marking

e TMOoA tuhituhi uses Vision Marker (one tuhituhi response Tau 3-5, two from Tau 6-10)

The relevant marking rubric is applied and produces Al-suggested scores for each criterion.

Teacher | kaiako role in Al-assisted marking

Teacher | kaiako input is essential for all extended writing responses. Teachers | kaiako must:
e review each Al-suggested score
e confirm scores where they align with the evidence
e adjust scores where required using the evidence in the student | mokopuna response

o submit the final scores in SMART.

Al suggestions are not final results. Teacher | kaiako confirmation of the scores ensures that
marking is consistent, pedagogically sound, and aligned with the rubric.
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When Al may not produce a score

In some cases, Al may be unable to confidently score an extended writing response. These
responses are flagged for teacher | kaiako marking.

Common reasons include:
e very brief responses

unclear or inconsistent meaning

Off topic content

repetition or copied text

handwriting or formatting issues (for scanned scripts).

Flagging indicates that human judgement is required, not that the response is invalid.

Flagged responses must be:
e Fully reviewed by the teacher | kaiako

o Marked against the rubric (visit Tahdrangi for guidance on marking or reviewing writing
using the Rubric in SMART)

e Considered against the appropriate exemplar (NZC only, found on Tahdrangi)

e Entered and submitted in SMART

Teacher | kaiako actions summary

For online assessments, teachers | kaiako are required to:
e ensure all students | mokopuna submit assessments within the assessment window
e close the assessment session
e review and submit extended writing scores

e ensure all required marking is completed by the end of the assessment window.

No scoring or data entry is required for short answer items.
Marking scanned paper-based assessments in SMART

Paper-based assessments can be marked and processed within SMART by scanning student |
mokopuna responses into the system. This approach allows teachers | kaiako to benefit from
SMART’s marking workflows, including Al-assisted or machine marking while maintaining flexibility
for schools | kura and students | mokopuna to use paper-based assessments.

When paper-based assessments are scanned to SMART, the system treats them in a similar way
to online assessments. Short answer items will be automarked, and extended writing responses
will receive Al-suggested scores. Teachers | kaiako remain responsible for reviewing all results
and confirming or adjusting scores as required.
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Scanning paper-based assessments to SMART

To enable marking in SMART, completed paper assessments must be scanned and uploaded
according to the SMART scanning requirements. Clear, complete scans are essential for accurate
processing. Schools | kura should ensure that:

e all pages are included and in the correct order
o student | mokopuna identification details and QR codes are clearly visible
e handwriting is as legible as possible

e scans are free from shadows, blurring, or page cut-offs.

Information on scanning requirements and upload processes is provided in the separate SMART
Marking and Reporting Module guidance available on Tahdrangi.

How SMART processes scanned assessments

Once uploaded:

e short answer items are automatically marked where SMART can confidently recognise
student | mokopuna responses. Some responses may be flagged for teacher review.

e extended writing responses are analysed using Al-assisted or machine marking tools
(Vantage for NZC and Vision Marker for TMoA)

o where Al can generate a score, an Al-suggested score appears for each criterion (slider)

o where Al cannot confidently score a response, the assessment is flagged for teacher |
kaiako review.

Flagging is expected and does not indicate a problem with the assessment or the student’s |
mokopuna work. It simply means that automated marking is not appropriate and that teacher |
kaiako marking is required.

Teacher | kaiako review and marking responsibilities for writing

All scanned paper-based assessments require teacher | kaiako oversight. Teachers | kaiako must:

o review the Al-suggested scores against the rubric, then use the relevant exemplars/rubrics
to confirm or refine the scores for the student’s | mokopuna work.

e confirm scores where they accurately reflect the evidence
e adjust scores where the evidence supports a different judgement

o fully mark any responses that are flagged and unscored.

Teachers | kaiako should base decisions solely on the evidence contained in the scanned
response and the published marking rubric, using professional judgement to ensure consistency.
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Limitations of Al-assisted marking for paper-based assessments

Al-assisted or machine marking of scanned scripts may be limited when:
e handwriting is unclear or inconsistent
e responses are very brief
e students | mokopuna have written outside expected response areas

o spelling, syntax, or layout makes meaning difficult to interpret

In these situations, SMART will flag an issue and prompt teachers | kaiako to complete the marking
process manually within the system.

Fully manual marking

If scanning is not possible or appropriate, teachers | kaiako may choose to mark paper-based
assessments entirely offline and then record results directly in SMART. This process is explained
in the following section.

Manual marking of paper-based assessments and recording results in
SMART

In some situations, teachers | kaiako may choose to mark paper-based assessments manually
outside of SMART and then record the results in SMART in order to access analysis and reporting
features. This approach may be used when scanning is not possible or practical, or when schools |
kura prefer to complete marking offline.

When assessments are marked manually, SMART is used solely as the system of record for
student | mokopuna results. Teachers | kaiako are responsible for ensuring that marks entered into
SMART accurately reflect the evidence from the student’s | mokopuna paper-based response and
align with the relevant marking rubric. See Appendix 1 for the marking rubrics. These are also
downloadable from Tahdrangi.

When manual marking is required

Manual marking and result entry may be appropriate when:
e assessments have been completed on paper and are not scanned to SMART
e handwriting quality or layout makes automated marking unreliable
e schools | kura choose to complete marking collaboratively or offline

e re-marking or moderation is required before results are finalised.

Regardless of the marking approach used, it is expected that all final results will be entered and
submitted to SMART so that students, teachers | kaiako and schools | kura to have access to a
range of reports and they are included in system analyses.
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Recording marks in SMART

Once marking has been completed on paper, teachers | kaiako record results in SMART by:
1. Logging in to SMART and opening Mark assessments from the Home Page.
2. Selecting the relevant assessment event and student | mokopuna group.
3. Locating each student’s | mokopuna assessment attempt.
4

Entering scores directly into the scoring fields or rubric sliders, based on the evidence in the
paper-based response.

5. Checking that all criterion scores (sliders) are complete.

6. Submitting the results once marking is final.

SMART does not retain paper-based annotations or comments. Any notes used during manual
marking should be kept according to school or kura assessment policies.

Professional judgement and consistency

When entering manually determined scores, teachers | kaiako are expected to:

use the published marking rubrics (and the year-by-year NZC exemplars) as the basis for
judgement

e base decisions only on the evidence in the student’s | mokopuna response
e apply criteria consistently across all students | mokopuna

e engage in moderation processes where required by the school | kura.

Where multiple teachers | kaiako are marking, schools | kura are encouraged to carry out
moderation before results are entered into SMART to ensure reliability and consistency.

Submission requirements
Manually entered results follow the same submission rules as other marking approaches:
e results must be entered and submitted within the assessment window

e submitted results are final and cannot be edited

e incomplete or unsubmitted results will not be included in reporting.

Teachers | kaiako should ensure sufficient time is allowed for both marking and result entry when
planning assessment administration.

Key reminder

SMART supports a range of assessment and marking approaches. Whether marking is completed
online, via scanned scripts, or manually on paper, teacher | kaiako professional judgement remains
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central. Recording results in SMART ensures that student | mokopuna achievement is captured
accurately and consistently for reporting and analysis.

Reporting and availability of results in 2026
SMART provides teachers with two sets of information following assessments.

The first includes the interim Guttman and Question Summary reports, which are available
immediately. These show how learners responded to different questions, what they got right or
wrong, and provide teachers with an early picture of strengths and learning needs. Teachers can
use this information straight away and do not need to wait for the next set of reports before
adjusting their planning or supporting individual learners.

The second set is the scaled score reports which include information on a student’s | mokopuna
demonstrated practices, gaps and next learning focus.

For Assessment Window 1 in 2026, this process of scaling and equating SMART will take six
weeks to complete, meaning there will be a delay before teachers receive this set of scaled-score
reports. This is a necessary part of establishing a new assessment tool and is the same approach
that was taken when e-asTTle was first introduced. From Term 4 2026 onwards, schools will
receive scaled-score reports without delay.

For Assessment Window 1 in 2026 reporting of results will take place in two stages as shown
below.

Assessment Window 1 Scaling and equating by Detailed Reports available
psychometricians
20 April — 22 May 2026 25 May — 2 July 2026 3 July
Interim Guttman Report and Question Summary Report A range of reports will be
available for teachers | kaiako following close of available with scaled scores
assessment session and all marking completed (for and aligned with New
extended writing) Zealand curricula

Fig 1: Reporting timeline

Immediately following the close of assessment session, teachers | kaiako will have access to:
e Interim Guttman Report

e Question Summary Report
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These interim reports display raw scores only and will be available for reading, writing and maths,
panui, tuhituhi and pangarau. They will be available once:

e Students | mokopuna have submitted their assessments, and

o all required teacher | kaiako marking (extended writing or flagged short answer items) has
been completed.

Following Assessment Window 1:
e Scaling and equating of SMART will be carried out by psychometricians.

e Reports with scaled scores aligned to the NZ Curriculum will become available.

Reports with scaled scores are released once this process is complete (for Assessment 1, 2026,
on 3 July 2026).

For following Assessment Windows, the detailed, scaled scores will be available immediately.
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Section 2: Navigating Marking in SMART

1. Getting started — Finding an assessment to mark

e Loginto SMART and open Mark assessments from the SMART Home Page

Te Tohuhu o Teacher Debbée
o seacher debibiefoutiook T

Welcome Teacher!

1. Preparation 2. Delivery 3. Marking 4. Reporting
Assessment Resources Print Student | Upload P Interim Reports
oo n
Class Management Flagged Print Submissions
S8 esctat =3 Print Paper Assessments B e sesnne v
& Accessibility Preferences
- ! ity and ext D Print Answer Sheets @ Mark Assessments
o Deliver Assessment Session
Fig 2: Teacher | kaiako dashboard/home page
BE Io Ihl"&uhu-t:; Teacher Debbie -y
;.? gty cl:.lrulngu teacher.debbie@outlook.com

Mark Assessment

Select an assessment event and a class to view the responses for review.

7=
Select event Groups
~2 ) -
anll Y3 Mathematics - Asse... All Groups
I Auckland Metro College_Room 1_Year 3_2026

Rm1

Fig 3: Mark Assessment

On the Mark Assessment screen above:

o use the ‘Select event’ dropdown to select the required assessment

o select the ‘Groups’ dropdown and select the required class or group of students |
mokopuna

o select ‘View Responses’ to display the ‘Assessment Responses’ listing for the assessment
and class you have selected.
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¢ select one of these and choose an assessment attempt for review.

2. Finding a student’s | mokopuna writing to mark — Assessment
Responses page

This page (Fig 4) helps you filter a student’s | mokopuna responses. Follow the steps below to
navigate and use each part of the interface.

A Te Tahuh
E to Ho!‘quuru:gu Teacher Debbie  TD

Assessment Responses: TMoA Tuhituhi Example - VM Change solection
3 PROGRESS F
I Pending Review: 4 (100%) Reviewed (Editable): 0 (0%) @ Submitted: 0 (0%) | A Total: 4
anll

PENDING REVIEW ° REVIEWED (EDITABLE) @ SUBMITTED 4 @
Groups . Items . Search by student name Q B
0 Selected
NAME 4 STION CcLA GGESTE ? REASON FLAGGEI ACTIONS
I Bravo Babot-Test VisionMarker Example Tuhituhi item Rangitoto Year 3 24 A This response requites a review. View I C
Charlie Babot-Test VisionMarker Example Tuhituhi item Rangitoto Year 3 24 A\ This response ifes a review. View
D
Deita Babot-Test VisionMarker Example Tuhituhi ttem Rangitoto Year 3 21 A\ This response requires a review. View E
Echo Babot-Test VisionMarker Example Tuhituhi tem Rangltoto Year 3 O G This response requires a review. View
! femserpoge: | 20~ [ 1-aota |
H

Fig 4: Assessment Responses Page

Step 1: Understand the layout

You will see three tabs along the top of the table (A):
o Pending Review shows responses that still need to be reviewed or marked.
o Reviewed (Editable) shows responses you have already reviewed but can still adjust.

o Submitted shows responses that have been finalised and submitted and cannot be
changed.

Select the relevant tab depending on the stage of your marking. For Fig 4, the line under Pending
Review shows it has been selected.

Step 2: Use filters to find student | mokopuna responses

The screen includes several dropdowns and a search bar to help you refine the list of responses

(B):

e Groups dropdown - filter by class group or cohort to view only the students you are
responsible for.

e Questions dropdown - select a specific writing question if the assessment includes multiple
items.
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e Search by student | mokopuna name - type a student’s | mokopuna name to quickly locate
an individual response.

These tools help you locate exactly the responses you want to mark or re-check.
Step 3: Adjusting items per page (Fig 4 — H)

At the bottom right of the table, you can change how many responses display per page (e.g., 20,
50, 100) and you can navigate through the pages. Use this to work at a pace that suits your
workflow.

Step 4: Understanding the table columns (Fig 4)

Each row in this screen represents one student’s | mokopuna response to the selected writing
question. The columns display (C):

a. Student | mokopuna name - the student | mokopuna who submitted the response.
b. Question - the specific writing task completed.

c. Class - the class group assigned to the student | mokopuna.

d. Suggested score - this may appear filled or contain an Al-flag indicator.

e. Reason flagged - if a response has been flagged by the system, a short explanation
appears here.

Examples (from the screenshot) of Reason flagged are:
o “The response is too brief [for Al] to evaluate meaningfully.”

o “The response primarily repeats or copies the question without adding original
content.” (D)

f. Actions - select View (E) to open the full student | mokopuna response you wish to mark.

Step 5: Bulk selections to save time

Where you are confident in the Al-suggested scoring you can select multiple responses to mark as
reviewed or submit:

o Select multiple responses by checking the responses you wish to select (Fig 4 — )

e Use Mark as reviewed to move them forward in one step.

You can still revisit any response individually.

3. Understanding the Response Review page

When you select View to review a response, the student’s | mokopuna writing will open in a
detailed view — the Response Review page (Fig 5).

This page is designed to give teachers | kaiako everything needed to complete high quality
marking in one place.
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By becoming familiar with the page, teachers | kaiako can confidently review and score student |
mokopuna writing in a structured and consistent way.

Te Tahuhu o
E te Matouranga Teacher Debble  TD

e ElResponse - shiraj-student-2 B D | ( MarkingRubrics ) (* Reviewtistory )| E

352e11191083 | C

QUESTION: SCORING /A Flagged

Please refer 1o the writing prompt on the left

Overall Score  Reason Flagged
RESPONSE | (Word count: 117) H o 2 ’ I
0/30 {3 Theresponse does not address the assigned

topic, please raview

in today's world many people have different opinion.

Firstly, those who support this Idea often highlight the positive impact it can have. It can improve efficlency, create new opportunites, and make processes easler for Content J @\ o
people. For example, when systems or approaches are improved, individuals are able to save time and focus on more meaningful tasks. This can lead to better
outcomes In schools, workplaces and everyday life.
L]
0 1 2 3 4 s 6
However there are also important concemns to consider. Some people worry that It may create challenges such as inequality, confusion or unintended consequences.
For Instance not everyone may have equal access or understanding, which coule leave some groups at a disadvantage. These concerns are valid and could not be
Ignored. style 0
G
L]
0o 1 2 3 4 s L)
Organization |0
o
o 1 2 3 4 L] 6

Fig 5: Response Review page

The Response Review page is where teachers | kaiako see the prompt, read a student’s |
mokopuna writing response, and confirm or apply marks. Each section of the page has a specific
purpose to help you review effectively.

Navigating the Response Review page

1. Header area

a. Back arrow (Fig 5 A): Located at the top left, this allows you to return to the list of student |
mokopuna responses.

b. Review stage (e.g., “Pending Review”) (Fig 5 B): Indicates the review status of this
response:

e Pending Review — needs marking
o Reviewed (Editable) — marked but still editable
o Submitted — fully finalised

c. Prompt title (Fig 5 C)

Displays the name of the prompt

e. Top-right buttons

o Marking Rubrics (Fig 5 D) — Opens the detailed marking rubric for reference.
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» Review History (Fig 5 E) — Shows previous marking actions, useful for moderation or
tracking edits.

2. Question section (Fig 5 F)

This section displays the full writing prompt exactly as the student | mokopuna saw it.
Use this to:

o revisit what the student | mokopuna was asked to do
e check whether the student | mokopuna addressed all required parts of the task

e ensure marking aligns with task expectations.
3. Student | mokopuna response section

Under the heading Response (Fig 5 G) (Word count: ...) (Fig 5 H), you will see the student’s |
mokopuna full written answer and how many words the student | mokopuna has written.

This area helps you:
¢ Read the entire response without distractions

o Look for qualities related to content, structure, clarity, organisation, etc.

When reviewing, teachers | kaiako typically:
¢ Read once for overall impression
e Read again with rubric criteria in mind
e Assess the writing in relation to the relevant exemplars

e Look for evidence of strengths and areas needing improvement

4. Scoring Panel (right side)

The panel on the right is where you see the Al-suggested scores or apply marks using the scoring
sliders.

a. Overall score (Fig 5 I) shows a running total based on the criteria scores assigned.

b. Rubric sliders (Fig 5 J) - each slider corresponds to a marking criterion in the marking
rubric:

e Audience and purpose

o Content development/elaboration

e Structure

e Language use, choice and style

o Writing conventions, grammar, punctuation and spelling

The slider can be adjusted if your review suggests a change is needed. See next section.
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Each criterion also displays:
e A number box for precise score entry

e A scale (1-6) based on the Marking Rubric

4. Reviewing a response for which there is an Al-suggested score

Vantage Al and Vision Marker provide suggested scores where they can. Think of these scores
as helpful starting points. As you review a student’s | mokopuna extended writing response, you
will need to keep in mind that this is one piece of writing, written in limited time and in assessment
conditions. This is not a polished piece of writing written over several sessions, having gone
through the full writing process. Taking account of these constraints, do a quick review of the piece
of writing and the Suggested Scores. If the score does not reflect the evidence you see in the piece
of writing, you will do a more in-depth review.

Remember to base your judgement solely on the evidence contained within this one piece, not
on what you know about the student’s | mokopuna wider capabilities or past performance. You
may notice important aspects the Al has missed—such as culturally nuanced meaning, identity
related expression, or context that you understand because you know the learner—but any
changes you make to the score must be supported by clear evidence in the writing itself. This
ensures every decision is consistent and grounded in what the student | mokopuna has actually
demonstrated in this particular task.

Below is a step-by-step process for reviewing a student’s | mokopuna response with Suggested
Scores.

Step 1 — Read the prompt/question

Familiarise yourself with the prompt the student | mokopuna has chosen so your review stays
aligned. (Fig5 - F)

Step 2 — Read the entire student | mokopuna response

Get a full understanding before reviewing the scoring, noticing the writing skills and practices the
student | mokopuna is demonstrating and what they are not demonstrating. (Fig 5 — G)

Step 3 — Open the Marking Rubric:
Using the Marking Rubrics button (Fig 5 - D) at the top right of the screen, open the rubric.
Step 4 — Consider the Marking Rubric (Fig 6 - A):

Using the rubric identify evidence of key strengths and weaknesses in the student’s | mokopuna
response.
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Marking Rubric X

a
Writing to Entertain - Narrative Rubric

Writing Conventions,
Audience and Content Language Use, Grammar,
Purpose Development/Elaboration Choice, and Style  Punctuation and
Spelling

How well the
narrative
establishes and

How well the

narrative guides the How well the narrative
reader through real How well the narrative demonstrates a

or imagined develops real or imagined  cohesive structure,
experiences, experiences/events; conveys a clear
establishes the integrates narrative ‘sequence of events
setting and reveals elements, such as character, that leads to a

the setting, resolution or

thoughts and plan, action and resolution; conclusion, and shows

appropriate to the  narrative
audience, ‘demonstrates
demonstrates control of writing
effective control of conventions,
language, uses  grammar,
precise, descriptive punctuation, and
‘words and sensory spelling.

and figurative

feelings, and uses narrative how different parts of
demonstrates techniques (e.g., dialogue, the narrative connect
understanding of  description, narration, by using

audience and and/or i iti inkil
purpose, and words or phrases.
completes the task.

language, and uses
varied sentence
structure.

Demonstrates an
insightful, in-depth Demonstrates
understanding of highly effective

Fig 6 — The Marking Rubric

When you open the rubric (Fig 6 — A) using the Marking Rubrics button (Fig 6 - B), you will no
longer be able to fully see the question or the response, but you will still be able to see the sliders,
scores and overall score Fig 6 — C). See the full rubrics in Appendix 1.

Step 5 — Consider the writing in relation to the relevant exemplars

Compare the student’s writing with the relevant year level exemplars to judge which scored piece
of writing it most closely aligns with.

Step 6 — Check the sliders and overall score

Consider whether the Al-suggested scores reflect the evidence you see in the student’s |
mokopuna writing and align with rubric and exemplar expectations. (Fig 6 — C, D).

If yes:
Step 7 — Ready to Submit scores (Fig 7 — A)

If the scores are final:

¢ Click the Submit & Next button at the bottom right of the screen if you plan to mark
another student’s | mokopuna writing.
¢ Click Submit & Exit if you are not planning to mark further responses right now.
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4 Step 8 — Not ready to Submit scores?

0 . . s s s «| If you are not ready to submit the scores, (for example, you
____——| want someone else to check them first or your school | kura

plans to do moderation) leave the sliders as they are, and

e use the Back Arrow (Fig 5 — A) to go to the next response.

organization (2 o) | 3 Do not Submit if you might want to make changes to the
¢ | scores in the future. Once submitted you will not be able
° ’ 2 3 4 & «| to change the score.

If no:

Step 9 — Adjust the scores

Use the sliders on the right-hand scoring panel to adjust the
b . . : : - .| marks for any dimensions requiring change (Fig 7 — B). Your
changes will be recorded in the Review History (Fig 7 — E)

8| Step 10 — Leave a comment (Fig 7 - C)

Leave a comment to explain your reasons for any change to
the score. These comments are for internal use only and
don’t appear in the students’ | mokopuna reports.

MARK AS REVIEWED & NEXT

MARK AS REVIEWED & EXIT A

Fig 7 — Scoring sliders
Step 11: Ready to Submit scores now? (Fig 7 — A)

If the scores are final

o Click the Submit & Next button at the bottom right of the screen if you are ready to submit
the scores and plan to continue to mark another student’s | mokopuna writing.
o Click Submit & Exit if this is the last piece of writing you will mark in this session.

Step 12: Not ready to Submit scores?

If you are not ready to submit the scores, (for example, you want someone else to check them first
or your school | kura plans to do moderation) leave the sliders as they are and use the Back Arrow
(Fig 5 — A) to go to the next response or exit and you will be prompted to save. This will save it but
not submit it.

In summary:
1. read the mokopuna response

2. check the suggested score against the rubric, the year level exemplars and the evidence in
the student’s | mokopuna response

3. keep or adjust the score as the evidence and your professional judgement guides you

4. leave a comment to explain your reasons for changing the score. These comments are for
internal use only and don’t appear in the students’ | mokopuna reports.
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Further information about reviewing and marking a response using rubrics and exemplars can be
found on Tahdrangi.

5. Reviewing a response which is flagged

When Al cannot confidently score a response, it flags it for you in the Suggested Score column
(Fig 4 - G). This is not an error — it's simply Al acknowledging the limits of automated marking.
The Reason flagged column provides the reason the Al was unable to confidently mark the
response (Fig D).

Flagged items do not receive a score and need to be marked by the teacher | kaiako.

Reasons Al might not be able to mark writing include:

e Too brief — not enough language for the Al to interpret meaning. Less than 100 words may
not provide enough content for Al marking.

o Off-topic content — the response doesn’t relate to the prompt in a predictable way.
¢ Repetition — repeated phrases make it hard to evaluate development.

o Insufficient detail — ideas are present but not developed enough for the rubric.

¢ Unrecognisable words — spelling or invented words make intent unclear.

e Broken syntax or structure — the meaning is uncertain.

e Copied text — the response mainly repeats the question.

e Inappropriate content — e.g., unnecessary violent themes.

e Handwriting many be too hard for the Al to ‘read’
In all of these cases, the Al is simply signalling: “I’'m not sure — a human needs to look at this.”

For these responses the teacher | kaiako then goes through the review process and applies the
rubric as outlined below:

Step 1 — Read the prompt/question

Familiarise yourself with the prompt the student | mokopuna has chosen so your review stays
aligned. (Fig5—F)

Step 2 — Read the entire student | mokopuna response

Get a full understanding, noticing the writing skills and practices the student | mokopuna is
demonstrating and what they are not demonstrating. (Fig 5 — G)

Step 3 — Open the Marking Rubric

Using the Marking Rubrics button (Fig 5 - D) at the top right of the screen, open the rubric.
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Step 4 — Consider the Marking Rubric (Fig 6 - A):

Using the rubric identify evidence of key strengths and weaknesses in the student’s | mokopuna
response.

Step 5 — Consider the exemplars

Step 6 — Add scores

Use the sliders on the right-hand Scoring Panel to add marks for each dimension (Fig 7 — B).
Your scores will be recorded in the Review History (Fig 6 — D)

Step 7 — Leave a comment (Fig 7 — C)

Leave a comment to explain your reasons for any change to the score. These comments are for
internal use only and don’t appear in the students’ | mokopuna reports.

Step 8: Ready to Submit scores? (Fig 7 — A)
If the scores are final:

Click the Submit & Next button at the bottom right of the screen if you are ready to submit the
scores and plan to continue to mark another student’s | mokopuna writing.

Click Submit & Exit if this is the last piece of writing you will mark.
Step 9 — Not ready to Submit the score?

If you are not ready to submit the scores, (for example, you want someone else to check them first
or your school | kura plans to do moderation) leave the sliders as they are and use the Back Arrow
(Fig 5 — A) to go to the next response.

Do NOT Submit if you might want to make changes to the scores in the future.

5. Using rubrics and exemplars to support marking and review scores in
NZC

For NZC, one writing rubric is used across all year levels (Years 3—10) for each purpose (entertain,
inform and persuade).

What the rubric scores mean

Each rubric score (for example, 1-6) describes how well a response demonstrates the criteria in
the rubric. A score of 6 always represents writing that is highly effective.
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A score of 6 in Year 3 reflects highly effective writing for a developing writer, given expected
language, experience, and curriculum exposure.

A score of 6 in Year 10 reflects highly effective writing for a more experienced writer, where
ideas, structure, and language are expected to be more complex, precise, and sustained.
In both cases, the score of 6 represents writing that strongly meets the rubric criteria.

Why exemplars are provided by year level

Year-level exemplars are provided to show how the same rubric criteria can look different at
different stages of schooling.

The exemplars are all written using the year-level prompts for Term 2, 2026.

There are 5 to 6 writing exemplars in each set, starting with_the highest scoring exemplar and
finishing with the lowest. Across the exemplars, most individual scores from 1 to 6 for each

criterion in the rubric are covered.

For example:

A Year 3 exemplar with a score of 6 may show clear purpose, logical sequencing, and mostly
correct sentence structures using simpler language and ideas.

A Year 10 exemplar with a score of 6 may show sustained argument, nuanced vocabulary,
deliberate stylistic choices, and precise control of conventions.

Both are valid demonstrations of the same rubric level, expressed at different stages of
schooling.

How to use rubric scores and exemplars together when marking

When marking or reviewing extended writing in SMART:

1. Read right through the piece of writing.

2. Use the rubric to judge the level of effectiveness demonstrated in the student’s writing. Ask,
is it effective for a Year 3 student, for a Year 8 student?

3. Use exemplars to sense check whether your judgement aligns with what that level typically
looks like for learners at a similar stage. Choose the process that works best for you.

4. Remember the judgement is always based on the evidence in the writing and alignment to
the rubric criteria and exemplars.

5. When multiple teachers | kaiako are marking, schools | kura are encouraged to use the
rubric and exemplars as shared reference points during moderation. This supports reliability
across classes, cohorts, and marking methods (Al-assisted, scanned, or manual).
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6. Submission requirements for flagged and extended writing

All marking must be completed and submitted by the end of each five-week assessment window.
Because of these tight timelines, schools | kura should plan to administer the writing assessment
early within the five-week window. Doing so provides teachers | kaiako with enough time to
complete marking and ensure that all materials can be submitted before the final deadline.
Beginning early also helps reduce pressure on both teachers | kaiako and students | mokopuna
and avoids last minute bottlenecks.

If the deadline is not met for writing | tuhituhi assessments and paper-based assessments with
flagged items that have not been marked and the assessments submitted, results and reporting
will NOT be available. It is essential to complete all marking and flagged items and submit the
assessment prior to the close of each assessment window.

To summarise:

o all marked writing assessments and paper-based assessments with flagged items, must be
submitted by the end of the assessment window

e early administration is strongly recommended to allow ample time for marking

o failure to meet the deadline will result in reports not being delivered to schools for some
assessments.

Final Note

SMART and its Al-assisted marking tools are designed to support teachers | kaiako, not to make
final decisions on their behalf. Throughout all marking pathways, teacher | kaiako expertise
remains central to ensuring that assessment results are consistent, valid, and meaningful. Al can
assist by identifying patterns and suggesting scores, but it is the teacher’s | kaiako responsibility to
apply professional judgement, interpret the rubric, and make final marking decisions based on the
evidence in each response.

Using these guidelines helps ensure that marking is completed efficiently, consistently, and within
required timelines, supporting high-quality reporting and system-wide analysis. When teachers |
kaiako combine their professional knowledge with the structured workflows in SMART, assessment
outcomes are more reliable and better able to inform teaching, learning, and next steps for
students | mokopuna.
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Appendix 1: Marking rubrics for NZC & TMoA

Please find the marking rubrics for NZC and TMoA on the following pages. They can also be found
on Tahdrangi under the “Assessing with SMART” tab: SMART — Overview and access
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https://newzealandcurriculum.tahurangi.education.govt.nz/5637300577.p?activeTab=tab:3

RUBRIC SCORES

Audlence and Purpose

Writing to Entertain - Narrative Rubric

The MZC English learning area focusses on three purposes for writing. SMART assesses these thres purposes using marking rubrics aligned to the writing strandl,
SMART reports will translate rubric scores into progress descriptors,

content Development,
Elaboration

RUBRIC CRITERIA

Structure

Language Use, Cholce, and Style

Te Tahuhu o
‘te Matauranga

My of Edbianion

Writing Conventions, Grammar,
Punctuation and Spelling

Haow weell the namotive quides the reader through
real or imogined experiences, sstoblishes the:
setting and reveals the chomcters’ thoughts

ard feelings, demonstrates understording of
audisrce ond purpase, and comiple bes the task,

Howr weell the narrative develops real or
imogined experiences fevenits; inkzgrates
nomotive slements, such as characker, setting,
problem/pumpose, plon, oction ord resolution;
ord uses narngtive technigues (.9, didogue,
diescription, norration, ardfor reflection).

How well the norrotive demonstrotes o cobesie
structure, comeeys o cleor sgquence of events that
|=mds bo o resclution or condusion, and shows
how different ports of the narotive conrect by
using transitionol irking words or phrases.

How wedl the narmative establishes and
mantors a sty and bore oppropnots

to the oudience, demorstrotes & fectve
control of language, uses precise, descripkie
wards ond sensory ond figurative karguoge,
ord uses woried sentence strocture.

Hosw wesl the norrative demorstrotes
cartral of writing corventions, grammar,
punctuation, and speling.

Demonstrates an insighifu] In-depih

woderstonding of the task; punpose, ond ordisnce.

Expertly estoblishes o setting ond revenls
characters' thoughts and feelngs. Thoraughly
e=ngoges readers by corstructing o rich namotive
that focuses on one or sevenal themes andfor
central idecs. Completes all parts of the norrative
ard moy go beyond the limits of the task.

Expentiy develops real or imogined
experiences. Creotes o vivid pichans for readers
by wEing o wariety of normative elements,
techniques, ond descriptive detoils.

Demons trotes wse of o cobesive and omifed
strctre by seamiessly comaeding the
events In o speclic sequence, jeoding to o
resoi tion oF concivsian. LUses transitionol )5
linking words or phroses thot darify
relationships betwesn dements in the
rarnotive. Creabes very effective porographes.

Demonstrates highly effective siyle ond fone,
prealse control of fonguoage, ang oo exce pfonal
OWIVERESS 0 OO, Inbegrates vivid

wards ord sensory ond figurative larguoge

trat cleorty adwance the cwerall style, tore,

ond purpaose of the norrotive. Consistenthy

uses well-structured and varned sentences.

Highiy effective /evel of BCOWEGY: conbains
few of no errors in grammear, witing
corwentions, punctudtion, ond spedling.

Demonstrates o chear waderstonding of the sk,
purpose, and gudience. Effectively sstablishes

Frily cleweions reol or Imogined experiences.
Creates a debailed pictune for readers

D ovs o es rse o o mosty soified st doe
by smoothly comnecting the events in g specific

Demoastrates effective style and fone. oonsktent
ooatrol of fonguoge, and @ Clear awareness of

Efeative ke vel of OCOWO0F: contains o few
MF¥ar &FTars in grammar, wiiting conventians,

a setting and reweals chorocters' thoughts and by wsing o variety of normative: elements, saguence, legding o o resoluiion or concksion. mm.lrtngmbswdl-:hwnm,mw punctuation, and spelirg that do not inberfere:
feelings. Engoges readers by constructing a bechniques, ond descriptive detmils. Lises transitionollinking word s or phmses thot ord figurotive longuage thot deady odvance with the communication of the messoge.
norratie thot foouses on ore or several themes clorify relabonships between elements in the ovenal style, bone, and purpess of the norrative.

ard) or ceriral ideas. Marrotive is fully complebs rearmotive. Creabes effective parognophs. Masthy uses wel-struchored ondvorisd sertencss.

Demonstrates o competom woderstonding of Cinrmme fev iy devaions redl of imogined Demovs troves ose of o generoiy aiTed Demonstrates apompa e syie and e, Comypefent hevel of SOCIVOE). contoine Some arrars

the tosk, pompose, and owdence. Adeguately
establishes a setting and reveals craracters’
thoughits and feelings. Begirs bo sngoge

e reoder by coretructing a norrative that
focuses an ore or several themes ardfor
central ideos, Mamothes is mostly complets,

experiences. Creotes o clear pichure for
readers by using some norrative elements,
techmiques, ond descriptive detoils.

stmvcture by suficlently commecting events fn o
saguence, legding o o resoluiion or concksion.
Lises tramsitionollinking word s or phroses

thart illustrote relabonships between alemerts
inthe norrative. Uses suitoble porographs.

suitahie control of ionguage, and a generol
oworemsss off grolience, Lses some descriptive
wards ond sensory ond figurative languoge
Hrat support the overall style, tore, ond purpose
of the norotive Mostly uses correct senterce
structurs with some senbence vorieky,

in grommar, writing corventions, punctuatian,
ond speling that do not sigrificamtly interfers
with the communication of the messoge.
Arbermpits bo sped| meore difficult words.

Demonstrates o growing oade rstanoling of

the tosk, povpose, ond oudience. Provides o
basic setting ond offers simple insights into
characters' thoughts and feslngs. Comstnucts o
norrative, though it moy mot be fully complets

Deveiops reai or imogioed sxperfe poes. Attempts
bo use norotive ol emerts, bechiniques, ond
descriptive elements to engage the reader;
thouwgh the pickure moy rot be fully chear:

Demons trates growing wse of an onpanisational
stvctwe thot conmects evenis. May leod

10 eSOl B OF Comciosian. Shows some

use af transitional/linking words or phrases.
Porogrophing is used ond may be inconsistent

Demoastrates growing oworensass of appmopdate
style and fome, some oo frod of fonguoge, ond
SOE aWaTeness of oudlence. Some words and
sertence struchures may not support the overall
styb, tone, and purpese of the narratie. May

us= simple or repetiive sErkence structures,

May make some ermors in sertenos shructure,

Growin g fevel of QOCIROC)T contars severl
roticeable errors in grommar, writing comentions,
punctuation, and speling that moy inberfen

with the communication of the messoge.

Demonstrates @ bosic madersiamdng of
normotive wifting, pevpose, ond oedience.
May provide a setting and reveal charocters”
thoughts and feslings. Begirs bo corstruct a
norratie, though it is mostly incomplete.

Partiatly develops redl o imdggined
iperiences. Uses some nornative elemernits,
techriques, ond descriptive detoils. Begins
bo dewslop o picture for the rsader.,

Demons trotes bask moers onoing of kow fo vse
0 rgoaiso iiongl stmcinre (o commect e wenls.
Some transitionol/ irking words or phrases

moy be used. Attempts to use porographing.

Demonstrates bosic owareness of siyle and
toae, bosic oot/ of kangeage, ond some
porntiol awareness of medience. Attempts b
use descriptive longuage ord o consistent
tone. Reli=s on simple senbence struchores.
May hove some sroes in sertence structurs,

Bosk feved off S0RICY: contoires a number of
frequent errors in grammar, wiiting conventions,
punctuation, and spellrg that irterfers with

the deor communication of the messoge.

May demanstrte o beginning mederstanding
of the sk pavpose, ond owdience. The

setting and the characters' thoughts and
feelings may be ombiguows or obsent.
Caompletes fzwor no parts of de tosk,

Begins to develog rear or inogined
experiences. Norratie el=ments, techriguess,
ord detoils ore imited or obs=nt.

May begin o connect events ond wse
0 argoaiso iiongl stctore. Limited
ar ra use of trarsi ioral/linkirg woends
ar phrases or poragrophing

Demonstrates it effons fo estobish

Styde; tone, or control of feagrage. Often
canbains confusing or urcksar word choice and
demanstrabes imited awareresss of audience.
Consideroble errors in basic sentence structure.

Begiwakog je ved of CCTIC). comtoines substantial
BrTars ingrammar, writing comeentions,
punctuation, and spelirg that significorthy
inberfere with communicotion of the messoge

SMART & P&Ts share o commoen framewark for assassing writing quality and prograssion which Is halpful os schools wark to understond and Impkment the refreshed curdoulum. While the rubric ks shared, the assassments thamsatves hava differant features and offordoncas.

This work wos odopted by tha Minktry of Education, Maw Zeaiond (203E8) from matorial originoily devslopsd by Sonioge Learning (& 20W) ond subseguentiy ndopted by tha Hew Zsoiond Sourdi for EBducotiorsal Pessanch
{MZCER}. ¥ontoge Learning rmabsrial i used with permision. Al righis in the originai maksriol remain with Yonioge Learning. HZCER material i used wih parmission. Copyright in MACERS odopbation remains wkh NZCER.



Writing to Inform - Rubric

The MZZ English learning area focusses on three purposes for writing. SMART assesses these thres purposes using marking rubrics aligned to the writing strand.
SMART reports will translate rubric scores into progress descriptors.

Hirigiry of Edscanion

RUBRIC SCORES

Audlence and Purpose

Content Development,/
Elaboratlon

RUBRIC CRITERIA

Structure

Language Use, Cholce and Style

Writing Conventlons, Grammar,
Punctuation, and speliing

How well the pesponse estobishes ond
moirtoirs a mon idsa, demanstrates a clear
understonding of purpose ond audience,
ard completes all ports of the task.

Howwe weell the resporse develops ideos by
inb=grating specific, elevant dlaborotion
(e.g. concrete details, focts, definitions,

examples, suplonations and guabations).

How well the resporse demonstrabes a cohesive
and urified orgonisationol structure, porogrophing,
and uses rorsition/linkireg words ond phroses to
clorify relationships among ideas ond concepts.

How well the response estoblishes ord consistently
mairtoirs a sty ke and tore opprophote bo

tree qudiersce, demorstnotes offective conbrol

of language, and uses oppropiote ward

chaice mnd varisd sertenos structure.

How weell the resporse demonstrates
carkral of writing corventions grommar,
punctuation, and speling.

Demonstrates a bhommgh and islghil
woderstonding of the tosk; punpose, ond
guolence. Establishes and maintains o
clenry fooused main idea throughout the
respores. Completes all parts of the bosk
ard moy go beyand the limits of the task

Develops ideas by odeptly i egrating speciiic
detolls fo suppart the main &ded. Purposefully
uzes a wariety of daborotive technigues.

Demons trofes o cohesive and omifed stmciwe
that clorifies rekationshins omong Adeos and
Ccovceps Contains on engoging inkroduction
and on irsightful corclusion. Uses very effective
and skilful paragrophing ond rorsiticnalf
linking words or phinsses throughwaut.

Demonstrates highly effective siyle ond
Ione, precke comTol of kanguoge, highy
oppropriate word chofoe, and’ oo excepiio o
mwovensss off grolience. Consist=ntly uses
‘well-structured ond varied senbenoes.

Highiy effeciive jevel of OCOWTOF: conbains
fewr or no errors in grammar, wikig
corwentions, punctuotion, ord speling.

Demonstrates @ chear wnderstonding of the

teske, povpase, and ovolence. Estoblishes ond
muointoirs an effective moin ideo throughout
the responss, Completes ol parts of te sk,

Develops ideas by svoressily infe groting
specific defafls io suppont the male ideg. Uses
consistent and affective slaboratie techrigues.

e oS trotes o mosty mmifed st doe
that clorifies rekationshins omong Adeos and
comceps Contains o strong introduction ond
corlusion. Uses =ffective parogrophing and
trareitional/linkirg words and phrases.

Demoastrates effectiive style and fone, conskient
controd of fon oo e aporopnkate word chidloe,
ond @ clear awareness of oudience. Mosty

uzes well-sinactured and voried senbences.

Efedtive kevel of BOOWEGF: contains o few
MiF¥ar errars in grammar, wiiting conventians,
punctuation, and spelling that do not interfere
with the communication of the messoge.

Demonstrates o compet e o derstonding of

the tosk, pompose, and oudience. Adeguately
establishes and maintains o moin iden throughout
the responss. Completes most ports of the task.

Develops ideas by competently integrating
some speciiic deballs fo support the

main kfed. Uses sufficient elabarative
bechriiques in o compebert way

Demos res o generoly oailed Sirociive
bhat suffckently commects foeas and
CoMCEpE Contains o suitoble mtroduction
and conclusion Uses suitable parographing
and transitional/inking words or phrases.

Demonstrates apompdoie styie and ooe,
suitabie control of iTRgUOge, appmopdate
word chalce, ond @ genenal awareness of
ovdience. Mostly uses correct senbence
structurs with some sent=nos voriety.

Competent ievel of Somrec)T contons Some arrars
in grommar, writing corventions, punchuation,
ond speling that da not sigrificomty inkerfers
with the: communication of the messoge.
Arternpts bo spell more difficult weords.

Demonstrates o growing maderstanding of the
task, povpose, and gvdlince. A main idea is
present, but may be uncleor or not fully aligred
with the tosk. Completes some parts of the bask.

Develops ideas with rse of some detolls fo
support the mok kdeo. Demanstrates developing
understanding of elobaratie bechniques.

Demons trotes growing wockersinnding of

structure Hhat commects keas
and cooospils. Contains on introduction ond
corlusion, though these moy require further
clority. Porographing is used, though it may
be inconsistent. & small ronge of transitional’
linking wonds or phimses ore ussd.

Demonstrotes growkng OWmeness of
operopriate siye ond fooe, aod some oo il
of kangeage and word cholce, Some oworeness
of ovollence. May use simple or repetitive:
sertence struchures with room bo mprows
serpence voriety. May hove a faw emors.

Grown g fevel oFf QoCTreC): contoins s evenl
reoticeable errors in grammear, writing comventions,
punctuation, and speling thak moy inbe e

with the communication of the messoge.

Demonstrates @ bosic mdersiamdng of the sk,
porpase, and gudlance. A moiniden is present but
moy reed to be expressed mone clearks and with
greaber foous. Completes a few parts of te tosk.

Partiaiy develops kfeos with nse of @ few oe s
Io supyoovt Bhe main foed. Demonstrotes on
emerging understording of elabommiies technigues

Demons trotes bask moerstonoing of how fo rse
an orgonisefona struciore bhat comiects Jdeas
andl conesps. Contains on introduction ond for
coneclusion, though these may be brieff locking
clority. Some transitionol/irking words or phrases
moy be used. Attempts to uss porographing.

Demonstrates basic iderstanding of styke, fone,
or comtrod of iomguoge. Attempts appropriabe
ward chaice, and sorre limibed understonding of
mudincs showri. Moy have some errors i ssnbence
structurs. Moy rely on simple sentence stnoctures
‘with ccoasioral attampts ot serbenos vonety.

Bosk fevel of OC0IDC): contoirs a number of
frequent errars in grammar, wiiting conventions,
punctuation, and spelirg that irterferss with
the deor communication of the messoge.

May demanstrte the beginming stages
or wnderstonding the tosk; penpose, ond
ovdlence. & main idea may be present,
bat is unclear, confusing or inoppropriate
Completes fawor no parts of e tosk.

Begins to develop fdeas with minkmo
oo o iils o support Hhe main ke,
Eloborotive tachniques moy not be used.

May begin o show raderstanding of
organsational strciure and connect kdfeos.
Irvtroduction ondfor conchusion not presenk.
Limited or no use of transitiona finking
words or phrases, or pamesgraphing.

Beginming fo develop siyfe, iooe, o comm/
o ko geaTige. Cften contains confusing or
unchear word choice and demonstrotes
limited awareness cf audience. Corsiderable
EITOrS in sentenoe structure

Begiwaing /e ved of GCCONICK: contoins substantial
BfTars i grammar, writing comeentions,
punctuation, and spelirg that significorthy
inbzrfere with communicotion of the messoge

SMART & P&Ts share o common framaewark for assassig writieg quality and prograssian which Is halpful os schools wark to urderstond and Implkement the refreshed curdculum. Whils the rubric s shared, the assassments thamesahss hava diferent features and offordoncas.

This work wos odoptad by tha Minkstry of Education, Mew Zealond (302€) from material originally dewslopsd by Yontoga Learning (2 2004) ond subseguantly odapbed by tha Mew Zsolond Coundi for Educotional Ressanch
{MZICEF). Wontoge Learning matsrial b used with permission. Al righks In the orginal moberiol remain with Yantoge Learning. MZCER material s used wih permbsion Copsright In M2CERS odopbation remans wkh NZCER.



RUBRIC SCORES

Writing to Persuade - Rubric

The MZZ English learning area focusses on three purposes for writing. SMART assesses these thres purposes using marking rubrics aligned to the writing strand.

SMART reports will translate rubric scores into progress descriptors.

Content Development,/

Audlence and Purpose Elaboratlon

RUBRIC CRITERIA

Structure

Language Use, Cholce, and 5tyle

Hirigiry of Edscanion

writing Conventlons, Grammar,
Punctuation, and speliing

How well the pesponse estobishes ond
moirtoires an cpinion or peosition, der

a clear understanding of purpose and oudierce,
ard completes all ports of the task.

Howwe well the resporss provides credible
|k ion for orguments using logical
reasoning ord relevart slabonation
(2., facts, detoils, evidence, samples,
rhetoricol devices, and onecdabes).

How well the resporse demonstrabes o
cotvesive ond unified structure, parographing,
and uses rorsiticnallinking words ond
phrases to suppart the logical progression

of idens presented in the argument.

How well the response estoblishes ord consistently
mairtoirs a sty ke and tore opprophote bo

tree qudiersce, demorstnotes offective conbrol

of language, and uses oppropiote ward

chaice mnd varisd sertenos structure.

How weell the resporse demonstrabes contral
of mechonics and comventions, incuding
gramimar, punctuction, ard speling.

& Demonstrotes o thommgh and ieslghil
woderstonding of the tosk; punpose, ond
ordlence. Establishes and maintains o precise
position which powerfully oddresses the issos
presenbad in the tosk Completes ol parts of the
tmsk and moy go beyand the limits of the task.

Very effectively develops argumen s with jogicol
reasoning and adeptly infegrotes reievant
eimbormtion fo syppornt claims being made. Us=s a
vioriety of slabomotive techriguss ina very effsctive
way. Corwincingly aodresses opposing claims.

Demons trofes the vse of o cobesiee ond miTed
Stmctive Bt snponts e iagoal propression
of joeas. Conkains on engoging intreduction
and on irsightful corclusion. Uses very effective
and skilful paragrophing ond rorsiticnalf
linking words or phinsses throughwaut.

Demonstrates highly effective siyle ond
Ione, precke comTol of kanguoge, highy
oppropriate word chofoe, and’ oo excepiio o
mwovensss off grolience. Consist=ntly uses
‘well-structured ond varied senbenoes.

Highiy effeciive jevel of OCOWTOF: conbains
fewr or no errors in grammar, wikig
corwentions, punctuotion, ord speling.

5 Demonstrotes o clear inderstonding of the
tsk, povpase, and ovdliance. Extoblishes
ard mairkoire a well- defired position which
directhy oddnesses e issue presenbesd in
the tosk Completes all parts of the tosk.

Effectively develops arquments with iogial
reasoning and swoessimly Stegries
relevant elgbontion o sumoont Bhe posftion.
Consisterthy and effectively uses detais to
elobarate. Clearly nddreszes oppesing cloims.

Demons trotes e vse of o maostly wlled
Stctie thot sanponts the fogloo progression
of joieas. Contains o strong introduction ond
corlusion. Uses =ffective parogrophing and
traretioral/linkirg waords or phrases.

Demoastrates effectiive style and fone, conskient
controd of fon oo e aporopnkate word chidloe,
ond @ clear awareness of oudience. Mosty

uzes well-sinactured and voried senbences.

Efedtive kevel of BOOWEGF: contains o few
MiF¥ar errars in grammar, wiiting conventians,
punctuation, and spelling that do not interfere
with the communication of the messoge.

4  Demonstrotes o competen i dersianding of
the tosk, pompose, and ovdence. Adeguately
montoirs a pesiion and ottempts o
address b issue presenbsd in the tosk
Completes maost ports of the bask.

Cioroe fev b devedons ovgevments with jogiool
reasnaing and e protes snme refe
efmhormiion fo suppornt Be position. Uses some
elobarat e bechriques in a compebert way.
Sufficiently nddresses opposing coims.

Demons trotes the rse of @ gene iy wified
Stmctve ot ssnpons e fogiood jprogression
of foeds. Conkains o suitoble mroduction

and conclusion Uses suitable parographing
and transitional/inking words or phrases.

Demonstrates apompdoie styie and ooe,
suitabie control of iTRgUOge, appmopdate
word chalce, ond @ genenal awareness of
ovdience. Mostly uses correct senbence
structurs with some sent=nos voriety.

Competent ievel of Somrec)T contons Some arrars
in grommar, writing corventions, punchuation,
ond speling that da not sigrificomty inkerfers
with the: communication of the messoge.
Arternpts bo spell more difficult weords.

Drevelops argovments with reosoalng and
sometimes includes relevont efaboration i
Seppot the position. Demonstrotes developing
urderstanding of elobaratie bachniques.
Begins to nddress cpposing claims.

3 Demonstrotes o deveigping moers tooolisg of
the tosk, pompose, and owdence. Estabishes
a basic position ond atksmpls o oddress
e issue presenbed in the tosk, though the
cloim may not fully oign with the tosk.
Completes some parts of the tosk

Demovs trotes growing use of an onpanfsationo/
Strctve Bt sppos the progression of degs
Comtoins anintreduction and condusion, though
thes= may require further clanity. Paragrophing
iz used, though it moy be incorsistent. A small
rorege of trarsitional strotegies ore used.

Demonstrotes growiag owonensss of aparopdate
style and fome, some conirod of fanguoge and word
cholce. Some awiveness of apoience. May us=
simple or pepetitive senb=nce struchares with reom
ba imiprowve senterce varisty. Moy hove o few errors.

Grown g fevel oFf QoCTreC): contoins s evenl
reoticeable errors in grammear, writing comventions,
punctuation, and speling thak moy inbe e

with the communication of the messoge.

2  Demonstrotes an emengiog modersiondisg of
the tosk, ponpose, and owdence. Estabishes
a paosition, though it may be voguely defined
or otherwise rot particularty well-suited to
the tmsk Completes o few parts of the bask.

Partiatly develops arguments with recsoning
o Inchdes o few detalls i suppornt

the position. Demorstrotes emerging
urderstanding of elobaratie bachniques.
Moy begin to oddress opposing cloimes.

Demons trotes baskc mderstonding of how
I rse an orgoalsetional stctore. Contoins
an intreduction andyfor canclusion, thaugh
thes= may be brief/ lncking dority. Same
trarsiticral/linkirg words or phrases moy
be used Atternpts bo use parographing.

Demonstrates hasfc mderstanding of style, fone,
or controd of jonguage. Att=mpts approprigke
‘ward chaice, and same limited understonding

of audience shown May howe some =mors in
sertence struchure ond rely on simple senbencs
structures with ccoosional atternpt s ot varisty.

Bosk fevel of ooy contoirs a number of
frequent errors in grammar, wiiting conventions,
punctuation, and speling that interfers with

the deor commurication of the memsoge.

1 Maydemonstrote the beginning stoges of
wocerstovding of the task; punpose, ond
ordlence. May not establish o position,
ard the issue pressnked i the task is either
partially addressed or not oddressed,
Completes fzw or no parts of te tosk

Begins to develop orgements, thomgh reasoning
My require forther clonty; ond few o oo

et oWls are provided fo suapart ihe position.
Eloborotive tachniques moy not be used.
O'pposing claims moy rot be oddressed.

Moy begin to show rederstonoling of
ogomsiional SEUCEe. Intro duction ond
or corclusion may not be present. Limited
ar ra use of trarsiticralflinkirg werds ar
phrases strotegies or paragrophing.

Beginning fo develop styie, inne, or oomtmol
of kangesgige, Cften contains confusing or
unchear word choice and demonstnotes
limited awarervess of audierce. Corsiderable
Emroes in sertence structure,

Begiwaing jeved of BCCOICK: conioins substontial
errars in grammar, writing comeentions,
punctuation, and speling that significonthy
inb=rfers with communicotion of the messoge.

SMART & P&Ts share o common framaewark for assassig writieg quality and prograssian which Is halpful os schools wark to urderstond and Implkement the refreshed curdculum. Whils the rubric s shared, the assassments thamesahss hava diferent features and offordoncas.

This work wos odoptad by tha Minkstry of Education, Mew Zealond (302€) from material originally dewslopsd by Yontoga Learning (2 2004) ond subseguantly odapbed by tha Mew Zsolond Coundi for Educotional Ressanch
{MZICEF). Wontoge Learning matsrial b used with permission. Al righks In the orginal moberiol remain with Yantoge Learning. MZCER material s used wih permbsion Copsright In M2CERS odopbation remans wkh NZCER.



RUBRIC SCORES

Taarere 1: Tau 3

Tuhituhi prompts are used to stimulate mokopuna knowledge and writing capabilities, supporting the production of coherent, meaningful, and purposeful written test.

At each year, one prompt focuses on expressing cultural identity through an appropriate text purpose.

orthography

Vecabulary

RUBRIC CRITERIA

Text purpose

Hiristry of S anion

Text construction 2026

B Writing is corsistentty cleor ond ooounote.
Punctuntion used comectly throughaout

Uses a wide range of appropriabe vocobulory.

Lises multiple senkence types ooouroiely.
Whiting shows control ard vonotion.

‘Wiriting is purposeful, detailed, and coherent.

Expsands an characteristics with
explarotion or exampless,

‘iirites an extended beat.

Ireclugles several relevont detoils, such os:iwi,
wikn, maunga, where they live, nome, age,
heighit, ey colowr, har calour, likes ond dislikes.

|d=as ore sequenced ard conmected

5  Writingis clearand legiole
Uses punchuation correctly most of the time.

Uses a variety of vocobulorg

Lises 3 or more sent=nce types appropriabely.
‘Whiting shows control of semtence stnactures.

Infommation is orgonised ond relevant.
Adds descriptions or explonations

‘irites 5-6 connected sentences.
Irecludies 4 or mere of the: folowing detois in

mbout characteristics. their writireg: iwi, wioko, maurga, name, oge,
heighit, ey colowr, har calour, lkes ond dislikes.
Wiriting shows Flow.
4 Writes legibly. Vaorab choices are appropriabe Uises 2-3 senberce bypes (e.g., He, E, Ko, Ka). Wirites bo the topic. Wribes 1 bat,

Uses punchuation {cops, fullstaps).

Uses a range of word types - mouns, odjectives.

Diekails one or more oppropriote characteristics
(em, ottributes, features, behowiowrs,
properties, furnctions, location].

‘Wiritess at lenst 4 sentz=nces about themsehes.

Includes at least 3 of the following detoils
in their writing: iwi, wokno, mounga, name,
oge, height, mye colour, hair color, likes.

3 ‘Writingis legible.

Use of copital ketters ard fullshops is mosthy cornect.

Appropriote vooabuory choioss,
Uzzs mours and some odjsctives.

Uses ot k=ast 2 different serkence
potberrs (g, Ko .. He ).

Senterces one masth complete.

‘Writes clzarty,

Describes 1 or maore relevont chorocherstics.

‘Wirites 3-4 senbences.

Irecludles 2-3 personal detolls such os: Whers
they ane fram, waka, moungo, nome, oge,
heighit, ey colowr, har colour, lkes.

2 ‘Writingis mostly legible
Somee correct capibal ketbers or fullstops wsed.

Uses high freguency vocabulary appropriately.
Includes some des criptive words.,

Uses -2 sentence pottems (2.9, Ko ., He ).

Attempts to write complete senbences,

‘Wirites some relevont detoils.
Infarmatian may be disconmeched,

‘Wirites 2-3 senterces

Irecludies a few {2-3) persona detoils
{e.g., their namee, ags, iwi).

1 Writing may be difficult to read
Limited ar incorsisternt use of
copital kethers or full stops.

Very limibed word ronge.
Mesthy single nouns or high freguency words.

Uses -2 simple sentence patterns only (eg., Ko 1.
Senternces may be incomplete.

Topic may b= uncleor or nok connected
ba the expecked purpose,

Wery litthe persoral informotion provided.

‘Wirites 1-2 simple servterces.

Irecludes only very bosic personol
detnils {e.g., name, iwi).

Disclamar: Thesa rubrcs kave baen davelapsd for tha purposes of markrg resporeas to the 2026 tuhtuhl prompts. They kava not undergors formal valdotion and should ba used as o guiding tool only. The nbrcs are

Irformed by the redesigred To Reo Rargaotim withanga aka within Te Marautanga o Acteanca. Ongoing reviesw and refinamsnt are antkdpated to ansure thay remaoln appropriats ord fit for purposs.



RUBRIC SCORES

Taarere 2: Tau 4-6 (page 10of 2)

Tuhituhi prompts are used to stimulate mokopuna knowledge and writing capabilities, supporting the production of coherent, meaningful, and purposeful written text.
At each year, one prompt focuses on expressing cultural identity through an appropriate text purpose. At years 6-10 mokopuna respond to two prompts, each with a
different text purpose and form.

Lb Tahuhu o
Minigtry of Edusation

RUBRIC CRITERIA

Orthography Vocabulary Grammar Text purpose Tau 4-5: Text construction 2026 Tau 6: Text construction 2026
Handwiiting (if Vocabuary choices Uses aronge of Uses descriptions or Whrites ot least 5 sentences. Writes 2 linked paragraphs/texts.
relevant) _‘ legble and are oppropnate grammetical structures. explonatians to express Writes a recount of on event. Eoch text is 4 or more sentences inlength.
accurote in form to text purpose, Tosein twin o v ideis themesves more fully.
Gy o eaias: oudience, context. togetherina Extends ideas by Provides dear detais of what hoppensd. Cleorty addresses eoch part of the tosk.
use of commoen {compound sentences). providing descriptive Time sequence is dear. Port I: Writes cbout o ploce or ocation; Indudes descriptiors of
punctuation detoil ond exomples. Includes an element of reflection (what specific features; Cleardy states why the ploce is special
they thought, how they feit). Port 2: Wrrites a recount; Details a time or event at the chesen lbocation; Includes three o
Some oz o S rmofe nal more details such os: when, where, reason for going, who was there, what happened.
recount are evident e.g., heading, scene setting, Includes reflaction (what they thought, how they felt).
%9 ng of (Jmnman . May include a whakatauk? or other cultural reference to
contextualise or support portiodor ideas in their writing.
Structure of a persond recocunt is evident g, heoding, scene
setting, saquencing of events, summary stotement.
Handwriting (if relevont) Uses subject-specific Produces a variety of Writes appropriately Writes ot least 5 sentences. Writes 2 linked paragrophs/texts.
& degible acaurute in form. vecabulary. :;r::::f:;:y far purpose Writes o recount of on event. Eoch text iz 4 or more sentences in length.
Applies spelling Conveys information R
oo aad sentences (compound). RO Provides dear detais of what hoppened. Cleorty addresses eoch part of the tosk.
punctuation wsually Uses tense forms Recount is arganised Time sequence is dear. Port 1: Writes cbout a ploce or location; idertifies the nome of a locotion or ploce; Includes
cm.fmgly and with some with ocourocy. and logical. Includes an ele of reflection (what 1or more features of the place; Stotes | or more reaszons why the place is special.
coru:.:‘:q (e,gl;mmns g ] they thought, how they feit). Part 2: Wrrites a recount; Details a time or event at the chosen ocation; Includes two
ord woweks). ‘, iz “ e detoy more details such os: when, where, reason for going, who was there, what happened.
in descriptions.
Cleor time sequencing.
Includes on element of reflection (what they thought, how they feit).
May include a whakatauk? or other cultural reference to
contextualise or suppert porticulor ideas in their writing.
Handwriting (if relevont) Uses some less Writes using a range of Writes to topic. Writes o l=ast 5 sentences. Writes ot least 2 texts — one for eoch part of the task.
& acaate in form. comemon tapic specific, SENENICE EIEINIChONY Writing and structure is Writes o recount. Writes ot least 4 full sentences for eoch part.
Spelling is occurate vocchulary (eg, b y ond cledrhy opprogriate for the text
T to describe ploces). 3 Detais a time or event ot o chosen bocation. Writes o recount thot detois a time or event ot a chosen location.
most of the time: purpase ie., recount/
(including mocron/ Uses appropriate form narmctive, informationd / Includes three or more details such os: when; where; Includes three or more details such os: when; where; reason
double vowel use), when using verb and descriptive. reason for going who was there; what happened. for going; who was there; what hoppened.
Punctuation is (e ’!i:?w mﬁh Describes choroctenistics Cleor time sequencing.
usuoly correct. g9.,-tha, -tonga, 3 of pecple, ploces,

-hanga, -ria, -ronga).

or things.

... continued on the next page

Disclaimar: Thesa rubrics have baen davelopsd for the purposes of marking responsaes to the 2026 tuhituhl prompts. They hava not undergons formal valdaotion and should ba used as o guiding tocl only. The rubeics are
informad by the redasigned Te Reo Rangotira whanga ako within Te Marautanga o Actearoa. Ongeoing review and refinament are anticipated to ensure thay remaln appropriate ond fit for purposs.



RUBRIC SCORES

Taarere 2: Tau 4-6 (page 2 of 2)

Tuhituhi prompts are used to stimulate mokopuna knowledge and writing capabilities, supporting the production of coherent, meaningful, and purposeful written text.

':': Tahuhu o
Minitry of Education

At each year, one prompt focuses on expressing cultural identity through an appropriate text purpose. At years 6-10 mokopuna respond to two prompts, each with a

different text purpose and form.

... continued from the previous page

RUBRIC CRITERIA

orthography Vocabulary Grammar Text purpose Tau 4-5: Text construction 2026 Tau 6: Text construction 2026
3 Handwriting (if relevant) Uses a range of Uses multiple sentence Writes to the topic. Writes ot least 5 sentences. Attempts beth parts of the tosk.
i soatly,or cante o o ppropriate vacabulary i {may ke with Writes with clarity. Writes o recount. Writes ot l=ast 4 full sentences for eoch part.
Uses punctuation. (caps (for the context) vanable accurocy).
fullstops) and mu;:mru/. including werds that oAl S Demonstrates Detais o time or event ot o chosen location. Identifies o ploce or bocation of event as the main topic.
double vowels (may nat S . xip % time markers or tenses. X3 g of the Includes two or more details such as: when; where; May include some relevont detais such as: when; where; reascn for going who wos there,
always be occurate). and midt-zylicbles pumase ofa text g, reason for going who was there; what happenad. 3 5
uses descriptive languoge Some evidence of time order.
to describe features,
charocteristics; sequences
events in a logical order.
2 Handwriting (if Uses a range of Uses ot least 3 different Artempts to retel Writes ot least 3 sentences. Attempts beth ports of the task.
relevant) & legble. vecabulary. Sensence Lypex _(nommd. TP Ewent Identifies o ploce or bocation of Produces some ful sentences.
X verbal, descrptive / 2 3 )
Punctuation used but S Writing shows some event as the main topic. . < . .
adjectival). " Identifies o ploce or location of event as the moin topic.
may not be accurate. sequencing of events, May include some re} i ek ke
Wntmg.shyws control where; rearson for gaing; who was there. May include some relevont detais such as: when; where; reason for going who wos there.
and vanation 3 . Some evidence of time crder.
Some evidence of time crder.
1 Handwriting (if relevont) Uses g limited ronge Uses1-2 sentence types. Demonstrates imited Produces some sentences. Produces some sentences.
oo e fepible. ofyacobuey, Writing shows imited undemnmir_g of the Some informaticn may be sequencad in time order. May or may not ottempt both parts of the task.
. text purpose i, to
At nie of sent retell an event. Some infarmation may be sequenced in time order.
punctuction structures. :
No awareness
of audience.

Disclaimar: Thesa rubrics have baen davelopsd for the purposes of marking responsaes to the 2026 tuhituhl prompts. They hava not undergons formal valdation and should ba used as o guiding tocl only. The rubrics are
informad by the redasigned Te Reo Rangotira whanga ako within Te Marautanga o Actearoa. Ongoing review and refinement are anticipated to ensure thay remaln appropriate ond fit for purposs.



RUBRIC SCORES

Taarere 3: Tau 7-8 (page 1of 2)

Tuhituhi prompts are used to stimulate mokopuna knowledge and writing capabilities, supporting the production of coherent, meaningful, and purposeful written text.

Te Tahuhu o

MNinisry of Edusation

At each year, one prompt focuses on expressing cultural identity through an appropriate text purpose. At years 6-10 mokopuna respond to two prompts, each with a

different text purpose and form.
RUBRIC CRITERIA
orthography Vocabulary Grammar Text purpose Text construction 2026
6  Accurate and controlled use of Uses vaoried and precise wocabuary. Usas simple, compound, and Explanations and descriptions are Writes 2 welk-developed texts.
punctuction troughout. Descriptive words ore cppropriote. compleR Sentences :' et cand wel developesd Each text exceeds the required length.
Includes some low The r:f:t:::'“ PAUCIRES I"*mezr::"zrg:’ﬁ:::: 3 Text I: Kentifies ond exphains ot least 3 of the following feotures of a bocal
frequency vocabulary. = y . : cultural story with good detail and description: the iwi or hap( it is related to;
Writing shows aworeness of oudience. the purpase or theme; the chorocters; lessons or messoges from the story.
Text 2: Writes a ful set of detaied instructions cbout arriving at ko
Iretructions are cleor, sequenced, and appropriate for a fellow student to follow.
Irstructicns include at least 2 of the following detals: time of arival; what to do
before the ball rings; what to do if amriving late; where to go on arrival at bara
Writing may include odditiond guidonce or information.
5  Uses consistert comect sentence Uses descriptive words ond phroses Uses most grammatica Writes instructions cleariy Writes 2 texts.
ndlon.tuon AR E m“.’w“' oepropiate bo the topic. constructions correctly when Uses some features of instructicnal/ Each text is ot least 6 sentences in length.
Suestior cid EXckamation e writing simple, compound procedural kanguage (e.g., Me,
and comelex % Kia, K Kotohi ka, Tu iy Text I: idertifies ond exphains ot least 3 of the following features of a bocal cutural story: the iwi

Uses o variety of sentence structures.

Descriptions provide odded detail

Ideas finstructions are organised
na lgcal sequence

Writing shows consideraticn

of the oudience (e.g., through
appropriate vocabuory, use of
prancuns, modifiers etc).

or hopQ it is related to; the purpose or theme; the charocters; lessons or messoges from the story
Text 2: Writes a sat of irstructions cbout arriving at kura
Irstructions are clear ond appropricte for o fellow student to follow:

Irstructions include at least 2 of the following details: time of arival; what to do
before the ball rings; what to do if amriving late; where to go cn amrival at bara

4

Consistent use of common punctuation.

Vocab cheices are appropriate to
text purpase, audience, context.

... continued on the next page

Uses o range of grommatica
structures.

Jeins two or more idecs together in
asentence (compound sentences).

Uses descripticns or explanatiors
to express themselves more fully.
Extervds ideas by providing
descriptive detail ond examples

Writes 2 texts.

Each text iz ot lecst 6 sentences in length.

Text I: Kentifies ond exphains ot least 3 of the following features of a local cutural story: the wi
or hopQ it is related to; the purpose or theme; the charocters; lessons or messoges from the story
Text 2: Wrrites a sat of instructions obout arniving at kurg instructions are clear and appropriate
for a fellow student to follow; instructicns include ot least 2 of the following details: time of
orrival, what to do before the bell rings, what to do if arniving lote, where to go on arival at kura.

Disclaimar: Thesa rubrics have baen davelopsd for the purposes of marking responsaes to the 2026 tuhituhl prompts. They hava not undergons formal voldaticn and should ba used as o guiding tocl only. The rubrics are
informed by the redasigned Te Reo Rangotim widhanga ako within Te Marautanga o Actearoa. Ongeing review and refinement are antiipated to ensure thay remaln appropriate ond fit for purposs.



RUBRIC SCORES

Taadarere 3: Tau 7-8 (page 2 of 2)

Tuhituhi prompts are used to stimulate mokopuna knowledge and writing capabilities, supporting the production of coherent, meaningful, and purposeful written text.

At each year, one prompt focuses on expressing cultural identity through an appropriate text purpose. At years 6-10 mokopuna respond to two prompts, each with a

different text purpose and form.

... continued from the previous page

RUBRIC CRITERIA

':': Tahuhu o
Minitry of Education

orthography Vocabulary Grammar Text purpose Text construction 2026
3 Handwriting (if relevont) is dear Uses a range of appropriate Uses simple and some: Writes to the topic. Produces two texts.

Weh mastls occurate form voratadary/(for the coptend). COmpOUC EaiEnoes. Describes or exphains some ideos. Texts may be shorter than expacted

Uses punctuation. (caps, fulk ) Vocabdary includes descriptive Jeins ideas within sentences. . i .

ard mocrons/double vowels or instructional words :‘:ma:eﬂ:‘d::r:;::‘.e o Texts show developing detall

(may not always be accurote). oppropniate to the topic. v Y Inploces, ideas ore organisad in logical sequence.
2 Handwriting (if relevont) is legible. Uses appropriate everyday vocabulary.  Uses simple santences occurately. Communicotes some relevont Writes 1 or 2 texts.

Uses some correct punctuation. Vocabdary includes some Attempts to conrect ideas information about the topic. Ideas in the texts are identifiable.

descriptive or instructional words. within sentences. Provides simple descriptions o &S
i iE Writing shows eorly cegonisation.

1 Handwriting (if relevant)
is difficult to reod.
Scme awareness of
punctuation is evident.

Uses mainly familiar or high-
frequency topic-related words.

Uses simple sentence structures.

|d=as are mainly communicated in

short phrases or incomplete sentences.

Demonstrotes limited
understonding of the text purpcse
=g, narctive, instructicnal.
Attempts basic desaription

or instruction.

Writing is loosely connected to the topic.
May produce ane developing text.

Disclaimar: Thesa rubrics have baen davelopsd for the purposes of marking responsaes to the 2026 tuhituhl prompts. They hava not undergons formal valdation and should ba used as o guiding tocl only. The rubrics are
informad by the redasigned Te Reo Rangotira whanga ako within Te Marautanga o Actearoa. Ongoing review and refinement are anticipated to ensure thay remaln appropriate ond fit for purposs.



RUBRIC SCORES

Taadrere 4: Tau 9-10 (page 1of 2)

Tuhituhi prompts are used to stimulate mokopuna knowledge and writing capabilities, supporting the production of coherent, meaningful, and purposeful written text.

Lb Tahuhu o
Minigtry of Edusation

At each year, one prompt focuses on expressing cultural identity through an appropriate text purpose. At years 6-10 mokopuna respond to two prompts, each with a

different text purpose and form.

RUBRIC CRITERIA

Orthography Vocabulary Grammar Text purpose Text construction 2026
6  Comectuse of wiiting Vocabuary is precise, voried, ond Uses grommatical Aligns writing is the spacified purpose. Produces 2 fully developed texts.
cnrrv«mo;u. speling, P::t'::::tnn, suited to purpose ond audience. corwentions occurately. Demonstrates streng Each text is ot lecst ] welk-developed paragroph.
::a?r:"ldmbk’;;:h = Maintains const Dem s abifty to vary ok a ness of the auds Text length meets or exceeds requirements.
3 register throughout. structures, lengths, and beginnings Explanations ore _— ~
Errors are rare and do not Uses subject specific terminal to enhance flow and cobesion. Text I: Provides detailed expl (not reteling) of the chosen text; provides
detroct from meoning. ﬁdeu tly m:ec S oy Perzuasive argument is supperted ond discusses information cbout the saveral details (=g, the compese, the
oo i o with examples and roticnale. theme, specid features, purpose, or raticnale for selection of text)
Text 2: Presents o well-structured orgument; writes appropeiately for
the audience; reascns are corvincing and wel-explained.
5  Writingis generaly occurate Vocabuary selection maintoins Uses dmast all grammatical Shows owareness of Produces 2 texts
e f:m;r:":::t:;::n asimilar register. m:’;:r::::o:: miended oudience. Each text is ot lecst | paragroph, or 6 sentences in length.
compound woeds, copitol Iet'ters, ‘:Q::"uq I;::;‘DP(IBE and complex s'emgn:g;. < L:: :’w’ leng':::l;r}g Wandks Text I: Inchades on explonction of a cultural text; shoud not be a simple repeat of recreation
mocrors/deuble vowels etc). o e Uses conjunctions accu t0 :' o:*v:::es. :mivs o of the text; explanaticn shoud include some of the following details: name of the compaser/
aTR— W, Uses subject-specific i:rmdar!: RIS 3 writer, the theme or stoeyline, special fectures, details of when the text is used or heard, why
2 terminology occurately. oo : Opinion is cleor with examples. it wos composed/written, the recsons for selecting the text as the focus of the writing.

Brevvid, PR L

or
to strengthen argument.

Text 2: Persucsive writing presents arguments for or ogainst the topic; uses
longuoge appropriate to an adult cudience who are parents of teenagers;
provides exomples of reascns to support their argument.

4 Mastly occurate use of spelling ond
punctuation comventions (inchading
mocron/double vows, common
punctuotion, ond compound woreds).

Uses subject-specific terminclogy
ocppropriote to topic and oudience.

Mostly occurate use of
grammar conventions.

Writing is oppropriate for the spacified
text purpose (content and style).
Exploins why they holda

particular view, providing

examples where appropriate.

Uses aronge of sentence types,
ncluding sentence beginnings,
structures and length for
variety ond interest.

Produces 2 texts
Each text is ot lecst | paragroph, or 6 sentencesin length.

Text I: Inchades on explanation of o culturdl text; shoud not be a simple repeat of recreation
of the text; explanation shoud include some of the following details: name of the compaser/
writer, the theme or storyline, special fectures, details of when the textis used or heard, why
it was composed/written, the recsons for selecting the text as the focus of the writing.

Text 2: Persucsive writing presents argumerts for or ogainst the topic; uses

longuoge appropriate to an adult cudience who are parents of teenagers;
provides examples or reasons to support their argument.

... continued on the next page

Disclaimar: Thesa rubrics have baen davelopsd for the purposes of marking responsaes to the 2026 tuhituhl prompts. They hava not undergons formal valdation and should ba used as o guiding tocl only. The rubrics are
informad by the redasigned Te Reo Rangotira whanga ako within Te Marautanga o Actearoa. Ongoing review and refinement are anticipated to ensure thay remaln appropriate ond fit for purposs.



RUBRIC SCORES

Taadrere 4: Tau 9-10 (page 2 of 2)

Tuhituhi prompts are used to stimulate mokopuna knowledge and writing capabilities, supporting the production of coherent, meaningful, and purposeful written text.
At each year, one prompt focuses on expressing cultural identity through an appropriate text purpose. At years 6-10 mokopuna respond to two prompts, each with a
different text purpose and form.

Lb Tahuhu o
Minigtry of Edusation

... continued from the previous page RUBRIC CRITERIA

orthography Vocabulary Grammar Text purpose Text construction 2026
Moast common woeds are spelt correctly  Vocabuary is oppropriote Uses some compound sentences. Response to the task is generdly Produces 2 texts.
(including macrosydouble vowel uae). fo $opic oud oo, May attemet some more :‘x::: ::?p?"::m Texts meet the minimum length (ot least 1 paragraph or 6 sentences each).
Consistent use of basic punctuction Includes some topic-specific complex sentence structures. ; Writing shows oping Giganittion nd Structiies!
Py cirors ot speliing oF pud ion wocabulary and tems. Some voriety of sentence Shows o growing awareness
3 9 X L v of audience and purpose. Text I: Exploins a culturdl text in a generd way; includes severdl relevont
do not cause misunderstanding. Beginning to vory word choke type and length evident. i S,
o dhetisd o clarity Sckidts some supportin details (e.g., theme, composer, context, reason for selection); moves
= = 3 beyond a simple reteling to to interp ing

details to strengthen ideas.

Ideas are generally logicol

Text 2: Opinion of the topic is clear; provides one or more reascns for the opinion

and maoy be connected.
Spells common or familiar Uses vocabulory reloted Writes mostly complete sentences. Shows on understanding of Produces 2 texts or makes a reasonable attempt at both.
wards comrectly. to topic and task. Simple grommor is generdly ocourate. :e:;::&:::mn?zb write Writing is appraximately 6 sentences per text.
Shows increasing awareness of Werd cheice is appropriate but X N6
writing conventicns (e.g, capital may be repatitive (shows imited ::: cbozic' : mm:: i Expresses ideasinon Ideas are beginning o be developed.
letters, full stops, e/double knowladge of dtemative words 9 i : understondable woy. Text I: Exploins a culturd text in a generd way; includes some relevant
i detail nd i reteling of the chosen text.
wvowels, compound words). or syncryms to add variety). B i SF et 5; moves beyond simple ing 13 en
Text 2: Stotes on opinion; ottempts to provide o reason o to use
persuasive language appropriate to the qudience.
Shows oworeness of some basic Uses simple, formifar vocobulary Writes simple sentences, Attempts to express ideas, Writing is brief.
writing conventicns (copital letters, related to topic. or partial sentences. opinicrs or explanations reloted ;
full stops, macrons/double vowels). . . : to the topic and audience. Mcry o miay nat cover both kapic.
Moy ottempt some topic- Usas some basic grommatica x A
3 g 2 May inchude scme relevart ideas.
specific words. structures. Shows a basic or emerging

understonding of the tasks.

If Text1 is ottempted: identifies or describes a culturdl text; includes at least 1 relevant detail.

If Text 2 is atternpted: expresses on opinicn of viewpcint;
may nclude a simple recson or exomple.

Disclaimar: Thesa rubrics have baen davelopsd for the purposes of marking responsaes to the 2026 tuhituhl prompts. They hava not undergons formal valdation and should ba used as o guiding tocl only. The rubrics are
informad by the redasigned Te Reo Rangotira whanga ako within Te Marautanga o Actearoa. Ongoing review and refinement are anticipated to ensure thay remaln appropriate ond fit for purposs.



